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I. PROGRAM OVERVIEW 

Auxiliary Services for High Schools (A.S.H.S.) in New York City 
offers a bilingual program which serves as an alternative to the 
traditional high school classroom. The program, geared toward students 
aged 1b-22 years or older with limited English proficiency, provides a 
range of educational and support services to help these students further 
their studies and plan future educational and career paths. 
Individualized, self-paced instructional methods, counseling and 
placement services, and day and evening hour bilingual and English as a 
second language (E.S.L.) classes are special features of the program. 
These features serve the needs of a variety of students, many of whom 
might not otherwise be able to return to school. The students include 
youths who are actual or potential high school dropouts, older persons 
who wish to return to school to improve their literacy skills and to 
continue their formal education, persons with work and/or family 
responsibilities who cannot attend classes on a daily basis or during 
usual daytime hours, and new immigrants who speak little or no English. 

Since its establishment in 1972 as an extension of the already 
existing A.S.H.S. program, the bilingual program has steadily expanded 
and improved its services. Meanwhile, it has also shifted its focus to 
serve a ^arger population of students with a wider range of needs. 
Thus, in line with the original goals of A.S.H.S,, the program offers 
employment and training opportunities to students by seeking and 
maintaining relationships with educational institutions, job training 
and placement centers, and employers in the community. At the same 
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time, in view of the importance of educational preparation for 
successful job placement, the program has placed increasing emphasis on 
the development of its instructional' component. Instruction in English 
as a second language and in general education aimed toward attainment of 
the high school equivalency diploma are now essential aspects of the 
program. 

A major objective of the A.S.H.S. program is to help as many 
students as possible to pass the H.S.E. examination and to obtain the 
high school equivalency diploma. The program strives to create a 
learning atmosphere which is goal-oriented and noncompetitive, and which 
encourages students to take responsibility for their own work. Program 
staff are concerned with helping students to understand and deal with 
personal aspects of their lives, particularly where these may interfere 
with the aoility to work successfully within the program. In some 
instances, teachers and advisors have taken direct steps to help 
students to resolve difficulties they may be having outside the program, 
such as those stemming from financial, health, or family problems. 
Members of the program staff see this as an integral part of their job. 
In line with this, A.S.H.S. maintains working relationships with 
community agencies such as the Neighborhood Youth Corps and Planned 
Parenthood . 

Program counselors, Education/Vocational Advisors (E.V.A.), 
perform key functions in helping students to articulate long-range plans 
and to realize immediate goals in the program. Through individual 
interviews with the counselor, students are given an opportunity to 
assess their personal goals and resources, and to consider different 
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educational and career alternatives. Counselors advise and assist 
students regarding employment and job training opportunities. Resources 
include the Youth Opportunity Center of the New York State Department of 
Labor, Manpower Training, Alternative Occupational Facilities to Meet 
Manpower Needs ( A.O.f. M.M.N. ) , CETA, the Youth Employment Program, and 
numerous local community agencies, such as the Bronx Career Counseling 
Center. In their role as education advisors, counselors direct students 
to sources of information on colleges and other academic institutions 
and process admissions and financial aid applications. Some of the 
sources of financial assistance available to A.S.H.S. students are the 
New York State Tuition Assistance Plan (TAP), and the federal Basic 
Educational Opportunity Grant (B.E.O.G.) which includes the College 
Work Study Program^ ^EEK, and College Discovery. Counselors also help 
to prepare students for college and job Interviews, and orgainize 
workshops for students on topics such as career awareness and consumer 
education. 

The A.S.H.S. program. provides in-service training to its staff 
members. Staff members receive supervision in instructional techniques; 
they also have opportunities to collaborate on curriculum design 
projects, and to attend workshops on program-related topics and 
professional conferences convened outside the program. They are also 
entitled to tuition benefits through Title VII funding. In 1980-1981, 
fifteen A.S.H.S. staff members took university courses in bilingual 
education through the Title VII program (see appendix 1). 

This year the bilingual program in A.S.H.S. operated in fourteen 
day and evening centers conducting bilingual classes for students from 



five language groups: Spanish, Chinese, Greek, Italian, and French (see 
Table 1). The Spanish language component, which serves the largest 
number of students (1,096 students), operated at all program sites for 
the first time. Two new evening "Spanish bilingual programs were begun 
at existing sites, one at J.H.S. 10 in Long Island City, Queens, where 
the Greek program is located, and the other in St. George, Staten 
Island, wnere it operates in conjunction with the Italian program. In 
addition, two new Spanish language day center sites were 
established — the Lincoln Square Center in mid-Manhattan, and I.S. 136 in 
the Bronx. Also, a new Spanish language day center, the Linden Center, 
was begun at the Maxwell High Scnool site in the Brownsville-East New 
lork section of Brooklyn (see appendix 2). 
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Table 1- Bilingual Program in Auxiliary Services 



CENTER 

Day: 

1. Roberto Clemente 

2. 93rd Street School 
3* Ebbets Field School 
4* Forsyth Street School 

5. Lincoln Square 

6, 1,S, 136 

Linden Center- 
Maxwell H,S, 

Evening: 

8* Brandeis H,S, 

9* Julia Richman H.S, 

10, Taft H,S, 



1 1 . Maxwell 

Vocational H,S. 

12« Jamaica 

Vocational H,S, 

'13. J-H,S, 10 



14. St. George School 



LOCATION • HOURS 



431 Jackson Ave. 9:00-3:00 
Bronx., N.Y. 10455 

257 West 93rd Street 9:00-3:00 
New York, N.Y. 10024 

65 Court Street 9:00-3:00 
Brooklyn, N.Y. 11201 

198 Forsyth Street 9:00-3:00 
New York, N.Y. 10002 

216 West 63rd Street 9:00-3:00 
New York, N.Y. 10023 

750 Jennings Street 9:00-3:00 
Bronx, N.Y. 

2045 Linden Blvd. 9:00-3:00 
Brooklyn, N.Y. 



145 West 84th Street 5:30- 
New York, N.Y. 10024 

316 East 67th Street 5:30- 
New York, N.Y. 10021 

240 East 172nd Street 6:00- 
Bronx, N.Y. 10021 



145 Pennsylvania Ave. 5:00- 
Brooklyn, N.Y. ^ 1 1207 

162-02 Hillside Ave. 5:30- 
Jamaica, N.Y. 11432 

31st Avenue between 5:30- 
45th and 46th Streets 

25 Hyatt Street 5:30- 
Staten Island, N.Y. 



8:30 
6:30 
9:00 
8:00 
8:30 
8:30 
8:30 



DOMINANT 
LANGUAGE 



Spanish 



Spanish 
French 

Spanish 



Spanish 
Chinese 

Spanish 
Spanish 
Spanish 

Spanish 
Spanish 
Spanish 
Spanish 
Spanish 
Spanish 



Spanish 
Italian 
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The program is supported through funding from several sources: 
E.S.E.A. Title VII, tax levy, Title XIII, and the New York State High 
School: consortium. Table 2 shows the number of full and part time 
positions funded by these sources. 

Table 2. Bilingual program personnel ]2X funding souraea. 

High School 

Title VII Tax Levy Consortium Title XIII 
Full time 7 33 

Part time 33 30 16 20 

Appendix 3 shows staff position titles by funding source. 

Although bilingual program classes are administered with 
monolingual classes at the same A.S.H.S. sites, the bilingual program 
has a central administrative staff which operates with some degree of 
autonomy. Central personnel, located at the Roberto Clemente Center in 
the Bronx, oversee all bilingual program functions, including program 
planning and proposal writing, curriculum and staff development, hiring 
ard supervision of staff, resource allocation, and record-keeping. They 
interface with center administrators and bilingual program staff at 
sites, as well as with administrative offices at the Board of Education, 
such as the Division of High Schools and the Office of Bilingual 
Education. 

This year, the coordinator of the A.S.H.S. bilingual program 
resigned from his post to assume a position as research director in the 
Office of Bilingual Education. On June 24, program staff convened a 



meeting in his honor. At this meeting, members of the program presented 
the coordinator with an honorary plaque to express their recognition and 
appreciation of his work in A.S.H.S. Toward the end of the year, the 
responsibilities of the program coordinator were transferred to the 
assistant coordinator, who became program coordinator in 198l-d2, A new 
assistant coordinator was chosen from within the program, after 
interviews with candidates from within and outside the program (see 
appendix 4), 

PROPOSED PROGRAM OBJECTIVES 

In brief, the proposed objectives of the bilingual 

program in A.S.H.S, aimed at: 

--providing students with the educational preparation 

in Englls'h language and cognitive skills necessary 
■ for successful performance on the High School 
Equivalency Examination; 

--exposing students to employment and job training 
opportunities ; 

--providing opportunities for staff to participate in 
training and development activities; 

--developing curriculum in reading, writing, and cog- 
nitive skills in the native language; and 

--increasing parental and community involvement in the 
program. 

A more detailed presentation of the instructional and 
non-instructional objectives of the program is included as 
appendix 5. 
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II. PROGRAM COMPONENTS 

The different centers and language components of the / 
A.S.H.S. bilingual program share an overall program philosophy and/ ' 
common goals. Yet within this basic framework, centers and language 
components differ substantially in their approaches., primarily because 
they serve. distinctly different student populations under a variety of 
program conditions. 

The Spanish language centers operate in many neighborho^Dds 
throughout the city, attracting students from different Hispanic 
backgrounds. The multisite character of this component makes it 
possible for Hispanic students to choose the location and time schedule 
of the center they wish to attend, and for students to be relocated from 
one center to auiother for instructional purposes when necessary. In 
addition, this component has some flexibility as to how staff and 
curricular resources are to be distributed. The Chinese, Greek, 
Italian, and French comppnents each operate in one site only. While 
these components receive support and supervision from the central 

bilingual program administration, tbey tend to operate independently, 

I 

according to policies and instrjictional methods which have been 
determined, in large measure, by center staff. At these centers, 
teaching staff carry the major responsibility for determining the 
instructional approach to be used and for designing cuifricula. Another 
factor further differentiates the instructional approaches in Spa^nish 
and non-Spanish components. Students in non-Hispanic ;components must 
take the H.S.E. examination in English, whereas Hispanic students are 



able to taice the Spanish language version of • the exam* As a result, 
greater emphasis is placed on instruction of finglish reading and writing 
in non-Spanish components than in the Spanish component, 

SPANISH ' V 

♦ 

Speakers of Spanish constitute 79 percent of the 
A^S.H.S, bilingual student population. They originate from countries 
throughout Central and South America and the Caribbean, although the 
majority are from the Dominican Republic and Puerto Rico, The number' 
and percent of students from different Spanish speaking regions are 
presented in Table 3- This group includes both new immigrants as well 
as persons who have been in the United States for more than three or 
four years. From site to site, the composition of the student body 
varies, usually in a manner which reflects the nature of the surrounding 
community. 

Table 3. Hjgpanlc gtudentg hj. plagg Ol origin. 



N Percent 

Puerto Rico 259 24 

Dominican Republic 308 28 

South America 257 23 

Central America 233 21 

Other (Mexico, Cuba, etc, ) 39 4 

1096 100 



Taken as a whole, most of the Hispanic students are in the 18-22 
year old target age group (66 percent); over a third (39 percent) are 
reported to be dropouts from traditional high school programs • Most of 
the students are employed, full or part time, while studying (68 
percent), although day and evening centers differ in this regard. Day 
centers tend to have a higher percentage of target aged students (over 
70 percent at all day centers) and dropouts (80-90 percent at all day 
centers with the exception of Ebbets Field); evening centers, by 
contrast, attract many older returning students, and tend to have. larger 
numbers of students employed full-time (83 percent of those reported to 
be employed). Program personnel have remarked that classroom atmosphere 
differs in day and evening centers, due to these differences in the type 
of students attending. 

In Spanish centers which serve a large dropout population, 
counseling and advisement play an important role. Program staff 
recognize that some of the students attending the program are troubled: 
many 'left school after having experienced repeated academic failure 
and/or for disciplinary reasons, A challenge at these centers is to 
help these students stay in school while also helping them to develop a 
greater sense of trust and self-esteem. As .one center administrator 
remarked, the most meanihgTul indicator of program success is often the 
amount of time that students sb^ in the program, rather than the number 
of students that the program has been able to serve. 

During the past year, the program has seen an increase in the 
number of dropouts who wish to enter the program. Program staff 
attribute this trend, in part, to a new citywide policy permitting the 

• •& 
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immediate discharge of students from high schools without a period of 
disciplinary suspension* Program staff anticipate that the program will 
have to respond and adapt to clranges in the nature of the student 
population seeking entrance in'^o the program. 

A distinct and unifying feature of the Spanish component is its 
curriculum. Over a period of years , 'program staff have developed a 

structured series of reading materials and workbooks which deal with 

C 

subject matter in the areas of science, social studies, mathematics, and 
language arts. These materials are similar in content and format to 
material found on the High School Equivalency Examination. The sequence 
of lessons and activities within each level of the series (levels P, D, 
and Q) is organized through the use of a student "checklist"; students 
work independently at their own rate of mastery by following the 
sequence of activities on the checklist. The need for teacher guidance 
is minimized; occasionally, the teacher plans the student's weekly work 
scnedule across different content areas, taking into account the 
student's strengths and weaknesses. These individualized materials are 
of particular value to teachers wjio work with students at different 
levels of ability in the same classroom. The teacher can work with 
individuals or small groups of students while other students work on 
their own. There are four instructional levels (basic, general 
education, pre-H.S.E. , and H.S.E.) and three E.S.L. levels (beginning, 
intermediate, and advanced) in the Spanish component of the program. 
The number of students in each instructional and E.S.L. level is shown 
in Table 4. 
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Table 4 • Number and percent of Spanish-speaking students by 

instructional and E.S.L. levels. 

E>S,L. level 

Basic Beginner Intermediate Advanced 

413 403 276 

(3d>) {37%) (25/t) 

Instructional level 

Basic I, Basic II, Intermediate, Advanced, 
N.L.A. G.E. ?re-H.S.E. H.S.E. 

1 10 217 343 424 

(10*) (20il) (31*) (395t) 

Curriculum development is an ongoing aspect of staff training. 

Staff are paid on an hourly basis to develop materials tailored to the 

needs of A.S.H.S. bilingual students and the instructional context of 

the program. 

Two considerations have guided curriculum development activities 
in recent years. On the one hand, changes in the content and difficulty 
of the High School Equivalency Examination have made it necessary for 
the program to revise its preparatory materials. On the other, program 
staff have found that there is a lack of adequate instructional 
materials at the basic education levels - Native Language Arts and 
General Education. Most published materials at these levels are written 
for juvenile audiences. Program staff are currently designing materials 
which are more appropriate for use with adults, and which draw from the 
diverse cultural backgrounds of the students in the program. 
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In 197ti, a new H.S.E. examination with revised questions and 
requirements was introduced. As a result, the percentage of students 
passing the test dropped. Program staff immediately recognized the need 
for modification and adaptation of its curriculum and practice 
materials. This year, as a continuation of efforts in previous years, 
program staff have produced curriculum materials at the H.S.E. and 
pre-H. S.E. levels which include practice items more similar in nature to 
the items on the current H.S.E. examination. In particular, materials 
now devote greater attention to general knowledge and provide students 
with more practice on interpretation of visual displays (graphs, 
tables). These materials should better prepare students for the H-.S.E. 
exaunination in its present form. 

A. S.H.S,. bilingual program staff were instrumental in seeing that 
a new practice H.S.E, examination was produced and distributed by the 
American Council of Education (ACE). When the practice examination -was 
obtained for program use, a staff training workshop was held for 
teaching staff from the Spanish component to discuss the new Spanish 
examination and related topics. The agenda for the workshop included: 
review of the new and old practice exams and discussion of the H.S.E. 
preparation curriculum and classes; a report of the 1979-80 H.S.E. test 
results for program students, and of 1980-81 H.S.E.. test results; 
discussion of the new edition of the ARCO Spanish H.S.E. preparation 
book (see appendix 6), 

Program results on the H.S.E. examination indicate that the 
percentage of program students passing the H.S.E. examination has risen 
since the new version of the exam was first, administered . 



Practice H.S.E. materials developed by A.S.H.S, bilingual staff 
were adapted for publication by Cambridge Press. The manuscript, 
written between May and August 19cJ0, covers topics relevant to 
H.S.E. exam preparation in a series of steps which deal with subject 
content and attack skills for analyzing text and graphic material. It 
also contains practice lessons and a predictor test, as well as a 
discussion of psychological aspects of test taking, including such 
topics as the use of study time, and the negative role of drugs in test 
taking. 

The N.L.A. checkoff sheet was modified to provide for two levels 
- one explicitly for nonreaders, and a second designed to achieve a 
smooth transition into the general education level. A language arts 
activity booklet (cuademos) containing grammar lessons on topics from 
the pre-H.S.K. checkoff sheet was developed for that level, as was a 
lan/i$uage arts activity booklet for the general education level, modeled 
after the social studies and science booklets developed the previous 
year. A classwork booklet at the native language arts level was also 
completed, covering topics outlined in the two-part N.L.A. checkoff 
sheet (see appendix 7). 

In addition, a test of readiness for promotion from the General 
Education level to the pre-H.S.E. level is being developed. In final 
form, this test will last approximately one hour, and will assess skills 
in reading, social studies, science, and language arts. The test will 
include material covered in the classroom and should provide more 
detailed assessment of students* skills than currently possible. It is 
also expected that the test will encourage uniform standards for 



instruction and promotion, and increase accountability on the part of 
students and the program in general (see appendix 8). 

Curriculum development in A.S.H.S. was a topic at an all-day 
Spanish literacy workshop for supervisory and instructional staff held 
at Solidaridad Humana in New York City. The workshop was sponsored by 
the Division of Continuing Education of the New York State Education 
Department. A featured speaker at the workshop was the coordinator of 
the A.S.H.S. bilingual program, who participated in a panel discussion 
of curriculum, funding, and legislative issues (see appendix 9). 



The Chinese bilingual program of A.S.H.S. at Forsyth High School 
is located oa.the lower east side of Manhattan near New York City's 
Chinatown district. Several ethnic communities maintaining distinct 
languages and traditions live in this area and, consequently, many new 
immigrants to this country are found residing in these neighborhoods. 
Over the past few years, the number of Chinese immigrants into this 
OQuntry has risen dramatically. Moreover, patterns of Chinese- 



students from mainland China are arriving in the United States. The 
A.S.H.S. program is experiencing the impact of these changes. 

Approximately 170 students attend classes in the Chinese 
bilingual program at Forsyth High School, which is also the headquarters 
of the A.S.H.S. program. A.S.H.S. administrators hold weekly meetings 
at this site; the A.S.H.S. resource room is also located here. 
A.S.H.S. classes for monolingual students, as well as for bilingual 




that greater percentages of Chinese 
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Hispanic and Chinese students, are held in this building • The building 
is also shared with several other educational institutions and programs. 

Most (about 80 percent) of the students in the Chinese component 
are recent immigrants from the People's Republic of China* Others are 
from Hong Kong, Taiwan, and Vietnam* The Chinese students are the 
youngest group of students in the A*S*H*S* bilingual program - almost 
all (97 percent) are target aged. The majority of the students hold 
full- and part time jobs in commercial establishments in the Chinese 
community - restaurants, stores, garment factories* 

According to teaching staff, many of the Chinese students enter 
the program with poor literacy skills in their native language, even 
though they may have had eight or nine years of prior schooling* 
Classes are taught at three levels - pre-H*S*£*, beginning H*S*£*, and 
advanced; most of the students are instructed at the beginning H*S*£* 
level (79 percent), whil« a smaller number (20 percent) is taught at the 
pre-H •S^E* level* The program permits students who have passed the 
H*S*£* to continue to attend classes to improve their English for 
college* According to the counselor, about 20 percent of the students, 
plan to attend college* 

Much instructional time is devoted to the teaching of English* 
The students who enter the program have usually had some training in 
English,- however, they require substantial practice with oral and 
written forms of the language in order to perform successfully on the 
English H*S*E* examination* Most (97 percent) of the students are 
instructed at the intermediate E.S*L* level* 



Learning English is a particularly difficult task for these 
students, given the substantial phonetic, structural and orthographic 
differences between the Chinese and the English languages. Teachers 
must spend a considerable amount of class time coaching students on 
pronunciation, and illustratihg formal grammatical structure in English 
sentences. Moreover, according to teachers, many of the students enter 
the program with poor preparation in Chinese. 

Classroom instruction includes techniques of listening, 
repetition, and reading aloud by the group in unison, and by 
individuals. English words and sound patterns are represented visually 
through the use of the International Phonetic Alphabet (I.P.A.). The 
I. P. A. serves as an aid to pronunciation and reading, in that it 
provides a method for translating written English into sound patterns, 
and represents sound-symbol correspondences in a consistent manner. 
Teachers use the I. P. A. to help students to analyze and pronounce 
English words. 

The main dialect used in the program is Cantonese; however. 
Mandarin dialect is understood and spoken to some degree by all 
students, and is used when a member of the class is present who does not 
understand Cantonese. Instructors respond to student questions in the 
dialect in which the questions are asked. All teachers are fluent in 
both Cantonese and Mandarin. 

There is a shortage of personnel in the Chinese component. As a 
result, all staff members - the counselor, teacher, and two 

r 

paraprofessionals who are qualified t^achers^^iTo^ch classes. The 
teachers regularly rotate their teaching assignments to give each of 



them an opportunity to work with students at all levels. 

The counselor of the Chinese program has been with the program 
for many years, and has played a major role in shaping its development. 
He has been largely responsible for the selection and supervision of 
personnel and for teaching and counseling students. In addition to 
this, he has carried out a number of curriculum development projects. 

For example, the counselor of the program has developed 
teaching/learning aids on audio cassette which provide students with 
pr-c^ctice in English pronunciation and comprehension. These materials 
are used as a supplement to English language, f.^xts and workbooks. They 
contain vocabulary items, and are accompanied by specially prepared 
lists which represent words phonetically, using I. P. A., and in their 
written form. Intonational patterns of sentences are also represented 
visually in these materials. Students are permitted to borrow these 
cassettes to practice at home; they also may purchase them (at the cost 
of the cassette) for future use. 

The Chinese program refers students to jobs through public and 
community agencies which operate in Chinatown,* such as the Chinatown 
Planning Council and Manpower Training. 

QRSEK 

J.H.S. 10 (Horace Greeley J.H.S.), which houses the Greek 
bilingual program, is located in a tree-lined, residential neighborhood 
in Astoria, Queens. The surrounding community is largely middle class, 
and contains a large Greek-speaking population. Many of the 
approximately fifty students who attend the Greek program are from the 



area. As at other evening centers, almost all of the students work full 
time and, in addition, many of the students are older, ranging in age 
from 22 to 64 years of age. Only one fifth of the students in the Greek 
program are target aged, and only 4 percent are reported to be dropouts 
from traditional high school programs. 

The Greek program differ? from the other language components in 
that it ^ioes not directly prepare students to take the 
H.S.£. examination. Rather, the program policy is to provide students 
with enough English language background to permit them to be 
mains treamed into monolingual A.S.H.S. classes. The program is, thus, 
designed to function at more basic levels of instruction than the -other 
language components. Students in the Greek program are generally placed 
at lower instructional and E.S.L. levels than in other language 
components. The program serves many new immigrants: 65 percent of the 
students are reported to have been in the United States for one year or 
less. Most students speak little or no English, and are placed in the 
basic/beginner E.S.L. level (80 percent). Three quarters (74 
percent) of the -students are at the N.L.A. instructional level, and a 
quarter (24 percent) are at tne general education and pre-H.S.E. levels 
of instruction. Within the Greek program itself, however, teachers view 
students to be at four levels: beginner, advanced beginner, 
intermediate, and advanced (one year anticipated preparation for 
H.S.E. examination). 

Three teachers conduct classes in the Greek program, aided by a 
paraprofessional . Each teacher is responsible for a different 
instructional level, however, classes are occasionally merged for 
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specific lessons, and the teachers often rotate so that they are 
familiar with students and instruction at all levels* Each teacher 
covers all subject areas, including English* ^-Gneek" language arts are 
not taught in the program* Rather, as in the other non-Hispanic 
components, students focus much of their energy on gaining reading skill 
in English* In all classes that were observed, instruction concentrated 
on oral reading and comprehension of English words and reading passages* 
Classes are taught in both English and Greek, oral usage of each 
language being relatively equal at all levels of instruction* By 
contrast, use of the written language changes noticeably from one 
instructional level ^o another* In^a^ginning classes, written Greek is 

i " 

used extensively; as students work at more advanced levels, teachers 
present and use written English exclusively* 

The three teachers in the Greek program all serve as counselors, 
however, most of their time this year was spent on instruction* 
According to the teachers, there is a high rate of turnover among 
students in the program, primarily because students who hold full-time 
jobs are having difficulty scheduling the additional time to study and 
attend class* Central staff for the bilingual program are working with 
the teachers to find ways to improve non- instructional support services 
to Greek students* In order to give students stronger support in 
program planning, and 'to improve student retention in the program, one 
teacher has been appointed to serve as full-time counselor in 1961-82* 
This should provide greater structure to this aspect of the program, and 
should encourage fuller student participation* 



FRENCH 

The French bilingual program, located at the 93rcl Street School 
in upper Manhattan, is a relatively small program: one teacher and one 
paraprofessional work with about 33 students. The program attracts 
students from many parts of the city, since it is the only French 
bilingual program offered in A.S.H.S. This year, all the students 
attending the program are Haitian, with the exception of one, from 
Martinique; none of the students have been in the United States for 
more tnan two years. All of the students are from the target age 
population, and most are employed, either full or part time (76 
percent) . 

According to the teacher, the students in this group arc highly 
motivated, and usually plan to go to college immediately after 
completing the program. Most already enter the program with strong 
educational backgrounds, and need only to develop sufficient skill in 
English to take the H.S.E. examination in English. The majority of the 
students are considered to be at the pre-H.S.E, instructional level when 
they enter the program, yet students are fairly evenly distributed 
across the three E.S.L. levels. According to the teacher, those who 
enter the program at an intermediate or advanced fi.S.L. level usually 
pass the H.S.E. within a year's time in the program. 

The teacher's approach has been to stress practice in English 
reading and dictionary use. The teacher uses published materials, as 
well as a set of curriculum materials that she herself has developed, 
based on mastery learning techniques. There is a shortage of materials 
for distribution. The program lends some materials to the students; 
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students buy their own math workbook. 

French is the language spoken most freqiiently in the classroom* 
English is used whenever the student shows readiness, and where 
comprehension is not a great problem. 

At the present time, the program does not have enough staff nor 
adequate materials to provide training to students at basic levels of 
instruction. Students who have entered the program and have not been 
able to keep up with the other students have usr^lly left. According to 
the teacher, some of these students did not wish to use materials other 
than those used by the rest of the students in the class. Moreover, 
since the teacher - a native of France - speaks only French and English 
in the classroom, Haitian students who speak only Creole are at a 
disadvantage in this program. 

The classroom conditions at the 93rd Street School are poor, 
owing to the fact that five separate groups of students receive 
instruction simultaneously in the same large room. French bilingual 
students receive reading, math, and H.S.E. preparation and Spanish 
bilingual students receive content-area and E.S.L. instruction. The 
room is rioisy, and contains many visual distractions. The A.S.H.S. 
program at this site, including the French, Spanish, and monolingual 
components, share the building with a regular day high school. 
Noisiness in the classrooms and hallways imposes further distractions. 
At this site, thf***e is a great need for separate classrooms and 
counseling rooms. The school will be moved to a new location 
CI.S. 201) beforec classes begin next year. 



Most of the students in the French bilingual program live with 
tl;ieir families* The teacher, who has been with the A*S*H*S* program for 
7 1/2 years, is both friend and counselor to the students* She has 
helped students to develop their college and career plans* Former 
students have attended city and state colleges, some on scholarships* 
The teacher maintains contact with current and former students and their 
families, and has organized reunions on several occasions* She has also 
played a role in seeing that Haitian students receive proper 
immunization treatment* She is a member of the advisory bocird of a 
community-based adult learning center* 

The Italian bilingual program in St* George School in Staten 
Island serves approximately 40 students* Students who attend the 
program are from a wide age range (from 16 to 50+ years old); 
twenty-nine -percent are target-aged. The group includes both new 
immigrants, and older students who have been in the United States for a 
number of years and are now returning to school to improve their English 
and/or earn a H.S.E. diploma* Many of the students are already working 
in specialized professions* \ 

The Italian program is housed in an administrative building near 
the College of Staten Island* The program maintains close ties with the 
College. The new Spanish program which operates in conjunction with the 
Italian program uses classrooms at the College; in addition, many 
A*S*H*S. students attend the College after graduating from A.S.H.S* At 
one time, the College proposed to start a bilingual program which. 
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however, never went beyond the planning stage due to cutbacks in 
funding. 

The program is staffed by two bilingual teachers^ a 
paraprofessional, and an E.S.L. teacher. The center administrator is 
the Italian program counselor, and counsels some Spanish students. He 
conducts the initial intake interview, and meets with students 
individually several times a year. He has been with the program for a 
number of years, and is an active member of the Staten Island community. 

The teaching staff have explained that the educational program 
focuses on social and cultural aspects of adaptation to American life. 
Through classroom discussion in Italian and English, students are 
introduced to basic concepts having to do with the American political 
and legal system, social institutions, and cultural practices. The 
teacher uses the Italian language to discuss concepts which are 
associated with Italian life: the same concepts, discussed in relation 
to American life, are introduced using English as the medium of 
instruction, with little translation from one language to another. 

Classroom study also draws on the individual interests and goals 
of students in the classroom.- For example, classroom time may be 
devoted to reviewing English vocabulary related to students' 
professions. 

Stvudents enter ' the program with different goals. According to 
center stkff, about 60 percent of the students attend in order to get a 
H.S.E. diploma; the other 40 percent mainly attend for E.S.L. 
instruction. The E.S.L. classes are an integral part of the program; 
students from language backgrounds other than Italian or Spanish attend 

\ 
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fi.S.L. classes at this center. 

According to program records, most of the students are at basic 
instructional and E.S.L. levels.^ 

The program staff have tried to encourage a sense of mutual 
purpose and belonging among students through program participation. 
Staff and students view the program as an educational and social 
environment where students can freely discuss their personal experiences 
and goals within the larger context of American life. The program gives 
students an opportunity to come in contact with others like themselves, 
to develop friendships, and to exchange information. In this way, the 
program has been a viaole resource network for Italian students. 

The program recruits students through personal referrals, as well 
as referrals through the Board of Education, the College of Staten 
Island, the public library system, an Italian language newspaper, and 
local radio advertisements. 
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III. PROGRAM-WIDE WORKSHOPS AND ACTIVITIES 



Central staff of the bilingual program at A.S.H.S. are 
responsible for supervising and coordinating administrative, 
instructional, and counseling activities at the various sites. Central 
staff have also been important in planning program-wide workshops and 
conferences. They guide the planning and scope of work in the program, 
and articulate program goals and objectives to people outside the 
program. They publish a newsletter and staff calendars which announce 
upcoming events and the activities and achievements of program 
participants (see appendix 10). 

The^ program has continued to pursue and develop projects that 
were initiated during previous years. Career Awareness and Consumer 
Education workshops for. students were held in 1980-81, a continuation of 
programs which began during the previous year (see appendix 11). Also, 
staff development workshops on the role of the educational advisor- in 
career guidance were organized; these meetings took place in addition 
to regularly scheduled advisor meetings held at Roberto Clemente (see 
appendix 12). Written comments from staff who attended the workshops 
suggest that the workshops were well-received, and perceived as useful. 

On Monday, November 24, 1980, the A.S.H.S. bilingual program held 
its second annual mini-conference for Dilingual teachers and counselors 
at the Roberto Clemente Center. Participants from various sites had the 
opportunity to browse through the resource library, visit classrooms, 
and talk with one another. Techniques for improving styident retention 
were discussed in a workshop led by the assistant coordinator and two 



members of the instructional staff. The discussion focused on ways to 
identify students who are likely to "exit" the program, as well as 
"3 p^lLn:c~3Crategies wnich mlgnt be usea Dy teachers~and educational ^ 
advisors to respond to these situations • In addition, guest speakers 
from the Office of Educational Evaluation of the New York City Board of 
Education presented information on demographic characteristics and test 
results of students in the A.S.H.S. program* Potential uses of this 
information by program personnel to improve the quality of instruction, 
counseling, and program management, were discussed (see appendix 13), 

A series of five training sessions were held from April to June, 
19fl1 for the benefit of all staff members serving in a counseling 
capacity. These sessions, conducted in cooperation with the Bureau of 
Educational and Vocational Guidance Resource Center, provided center 
administrators, counselors, and other staff members with' information on 
various aspects of career guidance. The topics included: job search 
.strategies, resource guides, self-awareness in career development, 
implementation of a career guidance program, introduction to the Bureau 
of Educational and Vocational Guidance Resource Center. These topics 
were selected on the basis of the, interest expressed by staff members 
through a short questionnaire which listed a number of possible topics 
(see appendix 14) • 

On May 8, 1981, a "Career Conference For Bilingual High School 
Students and Counselors" was held at Teachers College, Columbia 
University. Bilingual students and staff from high schools throughout 
New York City attended the all-day conference, which was cosponsored by 
the National Origin Desegregation Assistance Center (NODAC) and the 



Bilingual Educational Services Center (B.E.S.C.).^ A.S.H.S. bilingual 
^staff took part in planning this event. Guest speakers from different 
- occ u p a tional fi e lds and organizati on3~l'ed^wortohop3"^"~iTitroduce 
students to various career opportunities available to them, with 
particular emphasis on professions which require bilingual skills. 
Counselors were also invited to attend special workshops. Students 
heard an address on future job market trends in industry and business, 
given by the director of Special Employment Services of the New i:ork 
State Labor Department. A representative of the Bureau of Vocational 
and Career Guidance of the New York City Board of Education also spoke 
to students on career decision making. The program closed with 
performances by A.S.H.S. students of music and dances from different 
countries (see appendix 15). 



IV, CONffiRENCES 
^a"clT~ye^; ~A73,H.S, iDiTinguai prbgrani' staff participate in 
numerous conferences on bilingual education. This year, on March 11, 
the program coordinator gave a presentation on the Greek component of 
the k.S.E.S. program as part of a jeries of "Greek Heritage and Culture 
Workshops" sponsored by, and held at, the Office of Bilingual Education 
during Greek Heritage and Culture Week. Program staff also participated 
in the Fourth Annual Conference of the New York State Association for 
Bilingual Education (SABE) from February 27 to March 1 and a conference 
on bilingual education sponsored by the Italian Bilingual Educators 
Association and the Departments of French and Italian at New York 
University, on March 28. (Materials from these workshops and 
conferences are included in appendix 16, ) 
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IV. FINDINGS 

The success of the A.S.^H.S, bilingual program can be assessed 
through a number of indirect indicators of student interest and 
participation as well as through more direct, standardized tests of 
student achievement. 

~ H.S.E. Graduates and Mainstreamed Students 

According to official records of results of students who took the 
H.S.E. ex-amination in 19dO-d1, 500 students - 83 percent of the total 
number of A.S.H.S. students tested - passed the H.S.E. examination (see 
Table 5). These results compare favorably with those reported in 
previous years (Table 6). The program has substantially increased the 
number of students graduating and the rate of passing. 
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Table 5 . Number and percent of program students passing 
ihS. H.$,B. examination. ^ sitQ.,> 



Site 


# of Students 
Referred for 
Testing 


Tested 


Passing 


i 

Passii 




Spanish Language Sites 






Roberto Clemente 


73 


69 


58 


84 


fibbets Field 


117 


96 


81 


84 


93rd Street 


24 


21 


17 


81 


f orsyth 


109 


94 


. 79 


84 


Lincoln Square 




4 


3 


75 


I,S, 136 


20 


15 


9 


60 


Ebbets Field* 


33 


26 


20 - 


77 


Taft* 


38 


28 


22 


79 


Brandeis* 


63 


48 


■ 31 


65 


Jamaica Vocational* 


95 


90 


77 


86 


Maxwell* 


49 


40 


33 


83 


Julia Richman* 


36 


34 


32 


94 


Junior High 10* 


17 


16 


15 


94 


St, George* 


1 1 


9 


8 


89 


93rd St, (French- 
Haitian) 


Non-Spanish Language Sites 
? 9 


9 


100 


Forsyth (Chinese) 


4 


4 


4 


100 


Junior High 10 (Greek) 








St. George (Italian) 6 


3 


2 


67 


TOTAL . 


710 


601 


500 


83 



Evening program. 



Table 6 • Number of students passing the H.S.E, by year and site 









School 


Year 








•75 


•76 


•77 


•78* 


•79 


- '80 


Site 


•76 


•77 


•78 


•79 


•80 


•81 




Spanish 


Language 


Sites 








Roberto Clemente 


16 


28 


46 


24 


22 


58 


Ebbets Field** 


45 


44 


63 


60 


37 


101 


93rd Street 


27 


37 


25 


28 


23 


17 


Forsyth 


28 


36 


46 


25 


40 


79 


Lincoln Square 











— 


— 


3 


i,s. 136 











— 


— 


9 


Taft 


46 


66 


84 


36 


23 


22 










J7 


■ ii 1 


1 


Jamaica Vocational 


16 


27 


46 


33 


45 


77 


Maxwell 


58 


43 


60 


35 


37 


33 


Julia Rlchman 


9 


12 


20 


28 


23 


• 32 


Junior High 10 












15 


St. George 












8 



93rd St. (french- 
Haltlan) 

Forsyth (Chinese) 

St. George (Italian) 



Non-Spanish Language Sites 



6 

10 
3 



9 
4 
2 



TOTAL 



300 



361 



452 



315 



310 



500 



• New H.S.E. (GED) examination Introduced In September, 1978. 
*• Includes evening students. 
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Of the remaining students in the program, 338 were reported to 
have left* Sixteen of these were mainstreamed into "regular" 
monolingual classes • Other reasons for student exits, and the number of 
students leaving the program for those reasons, are presented in Table 
7. 



Table 7 • §tud?ntg leaving ilag. program Jjan other reasons > 

Reason for Exiting Program Number of Students 

Moved (Inside U,S-) 46 \ 

Left country 24 \ 

Employment 44 \ 

Personal problem 81 \ 

Married 7 1 



Program not meeting needs - 19 \ 

Unknown, or other reason 151 1 

372 \ 

As in the previous year, almost all the students who left ihe 
program for unknown reasons were Hispanic (150 students). It is also 
worth noting that of the 19 students who left because the program was 
not meeting their needs, 15 were Chinese students. Program personnel 
are finding ways to improve student retention through staff training and 
student counseling, and improve communication among staff members and 
with parents. The staff training workshop on student retention held \ 
this year, and strengthening of the counseling element in the Greek \ 
program, were implemented to improve student retention. \ 
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—Promotions 

There were 240 promotions (17 percent of all students) reported 
to have been made during 19B0-81. These are detailed in the following 
table. 

Table 8 . Numbers of students by tvoe of promotion . 



N.L.A. to Gen. fid. 20 

Gen. Ed. to Pre-H. S.E. 57 

Pre-H. S.E. to H.S.E. 134 

Advanced in English 

(i.e., prepared to take English H.S.E.) 29 



240 

— A.S.H.S. Placements 

Four hundred forty seven, or 37 percent of A.S.H.S. students were 
reported to have been placed in job or training programs through the 
efforts of the A.S.H.S. program. Table 9 shows the numbers and 
percentages of students placed through A.S.H.S. in each language group. 

TABLE 9 . Number percent ^ student placements , 

Jn. language sr^msL. 

Total it # of Students 



of Students Placed Percent 

Spanish 1094 375 34 

French 37 23 62 

Italian 21 0 0 

Chinese -172 48 28 

Greek 59 1 2 
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AS SE ggM gMT PROCEDURES, INSTRUMENTS, Ml £IimMGS. 



The following section presents the assessment instruments and 
procedures, and the results of the testing to evaluate student 
achievement in 1980-1981. 

Students were assessed in English language development, growth in 
their mastery of their native language, and mathematics. Following are 
the areas assessed and the instruments used: 



Reading in English — Stanford Achievement Test 
(Primary Levels I and 11); 

Metropolitan Achievement Test (Advanced Level) 

Reading in Spanish — Interamerican Series, Prueba ^ 
Lectura (Parts I and III, Level 3) 

Reading in French — ScientifiQ Research Aagoclateg, 
Test de Lecture 

Reading in Chinese — Teacher-made tests 

Reading in Greek — Teacher-made tests 

Reading in Italian — Teacher-made tests 

Mathematics Achievement — New York City Arithmetic 



The following analyses were performed: 

On the pre- and post-tests of reading achievement and mathematics 
achievement, statistical and educational significance are reported. 

Statistical significance was determined, through the application 
of the correlated ^-test model. This statistical analysis indicates 
whether the difference between pre-test and post-test mean scores is 
larger than would be expected by chance variation alone; i.e. is 
i statistically significant. 
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This analysis does not represent an estimate of how students 
would have performed in the absence of the program. No such estimate 
could be made because of the inapplicability of test norms for this 
sample of students and the unavailability of an appropriate comparison 
group . 

Ediacational significance was determined for each grade level by 
calculating an "effect size" based on observed summary statistics using 
the procedure recommended by Cohen,[1] An effect size for the 
correlated i-test model is an estimate of the difference between . 
pre-test and post-test means expressed in standard deviation units freed 
of the influence of sample size. It became desirable to establish such 
an estimate because substantial differences that do exist frequently 
fail to reach statistical significance if the number of observations for 
each unit of statistical analysis is small. Similarly, statxatically 
significant differences often are not educationally meaningful. 

Thus, statistical and educational significance permit a more 
meaningful appraisal of project outcomes. As a rule of thumb, the 
following effect size indices are recommended by Cohen as guides to 
interpreting educational significance (ES): 

a difference of 1/5 = ,20 = small £S 
a difference of 1/2 = ,50 = medium ES 
a difference of 4/5 = ,80 = large ES 



1 Jacob Cohen, ^Statiatioal Power Anal^vala for the Behavioral Sciences 
(Revised Edition), New York: Academic Press, 1977; 



Table 10* gnglish Language Reading Achievement 



• Significance of mean total raw score differences between initial 
and final test scores in English language reading achievement of 
students taking the Stanford Achievement Test , 
(Total Reading, Primary Level I) 

Pre-test , Post-test Mean Corr/ 
Standard Standard Differ- Pre/ 



Site Language 



N 


Mean 


Deviat'n 


Mean 


Deviation 


ence 


post 


t 


n 


es 


Clemente Spanish 


33 


47.68 


28.92 


56.61 


30.09 


8.73 


.90 


3.72 


.001 


.65 


Ebbets Fid Spanish 


15 


1 2-. 20 


1 .47 


15.93 


2.60 


3.73 


.67 


7.44 


.001 


1.92 


Taft Spanish 


75 


55.36 


23.87 


63.75 


20.49 


8.39 


.91 


7.25 


.001 


.83 


Brandeis Spanish 


53 


12.40 


A 5.26 


17.62 


6.84 


51.23 


.96 


16.13 


.001 


2.22 


Jamaica Spanish 


123 


50.65 


^0.35 


61.30 


18.55 


10.65 


.96 


21.26 


.001 


1.92 


J. Richman Spanish 


31 


61.87 


14.92 


73.65 


15.44 


11.77 


.91 


10.09 


.001 


1.61 


Lincoln Sq Spanish. 


3 


64.00 


15.62 


63.33 


16.44 


-.67 


.99 


-.55 


n.s. 




93rd St. Spanish 


5 


29.60 


14.81 


45.20 


21.43 


15.60 . 


.66 


2.17 


.05 


.97 


J.H. 10 Spanish 


10 


20.80 


15.62 


45.20 


16. 16 ' 


14.40 


.92 


7.24 


.001 


2.29 


J.H. 10 Greek 


37 


46.35 


12.60 


47.73 


13.28 


1.38 


.99 


5.40 


.001 


.69 


St. George Spanish 


4 


37.50 


10.54 


41.00 


8.37 


3.50 


.95 


1.89 


.08 


.95 


St. George Italian 


12 


30.83 


10.09 


35.58 


10.41 


4.75 


.94 


4.54 


.001 


1.31 
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0 Just over two- thirds (68 percent) of those students for whom any data were reported 
were pre- and post-tested with an EngXlah language reading test, the percentage of 
students with reported data ranged from 33 to 94 percent. These data are reported 
in Tables 10, 11, and 12. 

0 The Stanford AQhlevement -loaLt Prloary Level X reading subtests were administered 
to program students from all language groups at all locations except Spanish- 
speaking students at Maxwell and Forsyth, Chinese students at Forsyth, and 
French- speaking students at the 93rd Street School. X.S. 136 reported no data. 

0 ^Students at all but two of the sites (Lincoln Square and Spanish-speakers at 
St. George) where this test was used aiade statistically significant gains from 
pre-test to post-test. 

0 Only the three students at Lincoln Square failed to obtain gains of large, or 
very large, educational significance. 

0 Students Sbbets Field, Brandeis, Jamaica, and Julia Richman and Spanish- 
speakers at Junior tligh 10 bad especially impressive gains. 
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Table 11- Eni^lish Language Reading AGhievement . 



Significance of mean total raw score differences between initial 
and final test scores in English language reading achievement of 
students taking the Stanford Achievement Test . 
(Total Reading, Primary Level II) 



Pre-'test Post-test Mean Corr, 













Standard 




Standard 


Differ- 


Pre/ 






Site 


Language 


N 


Mean 


Deviat'n 


Me an 






post 


t 


P 






























Clemente 


Spanish 


32 


46. 


22 


24.48 


60.47 


20.67" 


14.25 


. 84 


6. 09 


.001 


1.08 


Ebbets Fid 


Spanish 


53 


29. 


96 


5.28 


35.30 


6.00 


5.34 


. 91 


15.34 


.001 


a. 12 


Brandels 


Spanish 


23 


25. 


83 


4.82 


31.83 


4.42 


6.00 


.92 


14.90 


.001 


3.10 


Maxwell 


Spanish 


39 


13. 


03 


9.51 


20.56 


10.94 


7.53 


.94 


18.31 


.001 


1.94 


Jamaica 


Spanish 


25 


45. 


56 


21.86 


55.00 


21.18 


9.44 


.99 


13.57 


.001 


2.70 


Lincoln Sq 


Spanish 


9 


72. 


67 


9.08 


79.89 


6.70 


7.22 


.85 


4.33 


.001 


1.46 


Forsyth 


Spanish 


91 


49. 


52 


23^76 


64. 18 


,20.87 


14.66 


.88 


12.35 


.001 


1.29 


Forsyth 


Chinese 


107 


25. 


62 


15.27 


39.36 


16.18 


13.74 ■ 


.95 


28.46 


.001 


2.75 


93rd St. 


Spanish 


11 


51. 


27 


19.63 


68.91 


■ 11.30 


17.64 


.79 


4.59 


.001 


1.39 


J.H. 10 


Spanish 


3 


40. 


33 


10.70 


56.67 


10. 12 


16.33 


.91 


6.27 


.01 


3. 62 


St. George Italian 


6 


50. 


00 


18.75 


55.33 


18.57 


5.33 


.99 


4.08 


.01 


1.67 



o Primary Level II of the Stanford Achievement Teat reading subtests were used at 
all sites reporting data except Taft and Julia Richman* None of the French-speaking 
students at the 93rd Street School or the Greek students at Junior High School 10 
were tested at this level* 

o Increases were highly significant, statistically, for all groups taking this test 
level • 

o Educational significance was very high for all groups. ' - 

"A- 

■ 



Table 1 2 . .SnK3.i9h Language Reading Ail 
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Significance of mean total raw score differences between initial 
and final test scores in English language reading achievement of 
students taking the Metropolitan Achievement Test , 
(Total Heading, Advanced Level) 



Pre-test Post-test Mean Corr. 

Standard Standard Differ- Pre/ 



Site Language 


N 


Mean 


Deviat'n 


Mean 


Deviation 


ence 


post t 


P 


ES 


Clemente Spanish 


4 


68.25 


7.97 


74.75 


7. 14 


6.50 


1.00 13.00 


.001 


6.50 


Ebbeta Fid Spanish 


38 


49.24 


8.23 


54. 16 


9.07 


4.92 


.97 13.96 


.001 


2.27 


Brandeis Spanish 


Id 


41 .72 


6.45 


46.50 


6.85 


4.78~ 


.99 18.19 


.001 ' 


4.29 


Lincoln Sq Spanish 


3 


29.00 


10.44 


35.67 


15.95 


6.67 


.79 1.15 


n .s. 


.66 


93rfi St. French 


31 


39.19 


15.53 


62.71 


17.99 


23.52 


.69 9.83 


.001 


5.57 



o The Advanced Level reading subtests of the Metropolitan Achievement Test were 
given to only -a. few of the site/language groups, 

o Excepting the three Spanish-speaking students at Lincoln Square, all groups taking 
this test did extremely well, making gains that were very highly significant, both 
statistically and educationally. 



-40- 



Table 13. Native Language Reading AQhievement 



Significance of mean total raw score differences between initial 
and final test scores in Spanish language reading achievement of 
students taking the Prueba de Lectura . 
(Level 3, Parts I and III) 



Site 


N 


Mean 


Pre-test 
Standard 
DeviatVi Mean 


Post-test 

Standard 

Devia^tion 


Mean 
Differ- 
ence 


Corr. 

Pre/ 

post 


t 


P 




ES 


Clemente 


56 


66 


.36 


12. 


99 


73 


.29 


1 1 


.92 


6 


.93 


.69 


5 








71 


Ebbets Fid 


79 


67 


.01 


1 1 . 


09 


71 


.38 


7 


.90 


4 


•37 , 


.91 


7 


72 






87 


Taft 


79 




Q2 


16. 


6'5 


66 




1 ^ 


81 


1 P 


• J J 




1 n 


.04 


.001 


1 


. 14 


Brandeis 


76 


63 


.58 


11. 


26 


67 


.62 


9 


.93 


4 


.04 


.92 


7 




on 1 




HQ 


Maxwell 


69 


60. 


73 


17. 


51 


70 


.53 


15. 


51 


9 


,80 


.95 


16 


.39 


.001 


1 


.74 


Jamaica^ 


89 


49. 


81 


12. 


15 


61 


.01 


15. 


82 


11. 


20 


.84 


14 


.15 


.001 


1 


.50 


J. Richman 


25 


66. 


00 


16. 


16 


76 


.32 


17. 


42 


8, 


32 


.98 


11. 


06 


.001 


2 


.32 


Lincoln Sq ; 


16 


57. 


63 


16. 


17 


66 


.44 


15. 


50 


8. 


81 


.98 


3. 


34 


.01 




.84 


Forsyth 


66 


70. 


20 


14. 


13 


77 


.52 


14. 


51 


7. 


32 


.66 


5. 


04 


.001 




.62 


93rd St. 


21 


63. 


10 


1 1 . 


93 


69 


.67 


17. 


63 


5, 


57 


.36 


1 


.75 


.09 




.38 


J.H. 10 


15 


59. 


53 


13. 


43 


73 


.53 


10. 


61 


14. 


00 


.92 


9. 


97 


.001 


2 


.58 


St. George 


3 


32, 


00 


17. 


32 


57 


.00 


30. 


12 


25. 


00 


.95 




92 


n.s. 




.53 



o Pre- and post-test scores on the Prueba ^ Lectura were reported for just one- 
half of Spanish-speaking program students. Complete data were reported for 73 
percent of students at Maxwell but for only 39 percent' of those at Lincoln Square. 
Most sites reported both scores for less than half their students. 

0 Score increases failed to reach statistical significance at only two sites: 

St. George, where data for only three students were available, and the 93rd Street 
School where results were fairly close to being significant. 

o Gains were of at least moderate educational significance at all but the 93rd 
Street School. 

0 Especially fine gains were made by students at Taft, Maxwell, Jamaica, Julia 

Richman, and Junior High School 10. 



Table 14. Native Language Reading Aohievement 



Significance of mean total raw score differences between initial 
and final test scores in Native, language reading achievement of ^ 
students taking the Test de Lecture (93rd Street) or 
Teacher-made tests. 









Pre- test 




Post- test 


Mean 


Corr . 












Standard 




Standard 


Differ- 


• Pre/ 






Site 


Language N 


Mean 


Deviatin 


Mean 


Deviation 


ence 


post t 


P 


ES 


93rd St. 


French 26 


66.92 


12.89 


80.00 


1 1 .66 


13.00 


.93 14.17 


.001 


2.78 


Forsyth 


Chinese 105 


51.89 


10.47 


\ 

62.83 


10.92 


10.92 


.91 24.76 


.001 


2.42 


J.H. 10 


Greek 36 


38.17 


25.29 


39.14 


25.46 


.97 


1.00 4.49 


.001 


.75 


St. George 


Italian 19 


33.58 


11.10 


38.16 


10.10 


4.58 


.95 5.86 


.001 


1.34 



o Native language pre- and post-test scores were reported for 77.5 percent of the 
non-Spanish-speaking program students for whom data sheets were completed, 

o All four groups had results that were highly significant statistically 

o Increases were very highly significant, educationally, jTor all' groups except the 
Greek students. 



/ 
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Table 15« Mathematics Achievement 



Significance of mean total raw score differences between initial 
and final test scores in mathematics achievement of students 
taking the New York Citv Arithmetic Computation Test . 

Pre- test Post- test Mean Corr* 



. Site 
— — — — 


Language 
-------- 


N 
- 


Mean 


Standard 

Deviatin 




Mean 



Standard 
Deviation 
— : 


Differ- 
ence 


■ Pre/ 
post t 
' - 


p 


fis- 


Clemente 


Spanish 


67 


9.54 


5.43 


17.30 


7.27 


7.76 


.58 ,10.51 


.001 


1.28 


fibbets Fid 


Spanish 


83 


7.90 


4.ao 


12.99 


4.35 


5.08 


.90 21.85 


.001 


2.40 


Taft 


Spanish 


64 


7.83 


4.47 


13. 16 


6.05 


5.33 


.67 9.48 


.001 


1. 19 


Brandeis 


Spanish 


86 


7.72 


4.00 


13.65 


4.05 


5.93 


.64 16.70 


.001 


1.75 


Maxwell 


Spanish 


87 


9.30 


6.31 


17.86 


6.84 


8.56 


.70 15.51 


.001 


1.56 


Jamaica 


Spanish 


139 


8.02 


5.93 


15.67 


7.63 


7.65 


.87 23.43 


.001 


1.99 


J« Richman 


Spanish 


24 


10.21 


6.69 


19.58 


6.81 


9.38 


.83 11.65 


.001 


2.38 


Lincoln Sq 


Spanish 


15 


9.00 


4.97 


13.80 


8.91 


4.80 


.92 3.95 


.001 


1.02 


Forsyth 


Spanish 


99 


11.78 


8.89 


19.78 


10.53 


8.00 ■ 


.35 7.16 


.001 


.72 


Forsyth 


Chinese 108 


16.60 


6.59 


22.62 


8. 14 


6.02 


.80 12.73 


.001 


1.23 


93rd St, 


Spanish 


23 


9.26 


6.86 


21 .00 


10.15 


11.74 


.79 8.81 


.001 


1.84 


93rd St, 


French 


31 


21.23 


8.66 


31 . 10 


8.04 


9.87 


.81 10.54 


.001 


1.89 


J,H, 10 


Spanish 


15 


10.33 


7.36 


20.47 


10.23 


10.13 


.85 7.12 


.001 


1.84 


J,H, 10 


Greek 


35 


14.74 


10.02 


15.49 


10.25 


.74 


1.00 5.38 


.001 


.91 


St. George 


Spanish 


5 


39.80 


7.60 


44.20 


6.46 


4.40 


.97 5.05 


.01 


2.25 


St. George 


Italian 


19 


40.37 


12.79 


46.47 


13.40 


6.11 


.95 6.56 


.001 


1.50 




0 Pro- and 


poat 


•t.at soorea for Juat over two-thlrda of progran atudenta were 







rtporttd on th« N«w Xork City Arlthattio Coaputation Test. 

o Ca«pX«t« data rart raportad for only 66 ptroent of Spanish-apeaking students, but 
for aore than dO paroant of non-Spaniah-apaaklns students. Data were available for 
aora tlian 65 paroant of Spaniah-spaakers at Jaoaloa and Forsyth and of the Haitians 
at 93rtl Straat and tha XtaO^ians at St. Qaorga. Lass than half of tha Spanish-* 
apaaicars at Taft, Llnooin Square, 93rd Street, and Junior Bigh 10 had ooapXata data. 

\ o All groups aada gains iiith large to very large aduaacionai and statistioai 

signlfioanoa. 

o Results for Spanish-speaking students at Sbbets Field, Jamaica, Julia Riotaman, 
93r(l Street, and Junior ttlgh 10 and for the Haitians were espaoialXy impressive. 

o Though statistioaXXy significant, the Inoreases by the Greek students at Junior 
High 10 were quite smalX. 

ERIC - : " 



VI. CONCLUSIONS AND RECOMMENDATIONS 



The A.S.H.S. bilingual program continues to be a vital 
educational resource for persons of limited English proficiency who 
wish' to receive high school training and English language instruction 
in New York City. Through its comprehensive approach, which includes 
instruction, counseling, and other activities, the program assists, 
many individuals to complete high school and to take advantage of 
educational and employment opportunities beyond the program. 

The program leads efforts in support of better educational 
services to students, especially to adult learners. The program 
administration and staff are well-informed of developments in the 
field and participate in a range of activities to improve the quality 
of services available through the program. -They consistently seek 
ways to improve and innovate within the program through collaborative 
efforts among staff members. In addition, they serve as advocates and 
spokespersons for students who sire bilingual, and/or who are older, 
"returning" students, in other forums outside the program. 

Assessment of quantitative data submitted by the program 
indicates that the program has been generally successful in meeting 
its student achievement goals. Fully 83 percent of those taking the 
High School Equivalency examination passed it during the year. In 
addition, the 500 students that passed represents a new high for the 
program. Almost all sites had more students passing this year than 
last. Another 240 students were promoted within the program. 



The program had a very good record with regard to j b 
placements, as well, placing 37 percent of its students. Better than 
60 percent of the Haitian students were placed during the year. 

With the exception of only a few groups, student performance on 
standardized tests of English language reading, native language 
reading, and arithmetic^ calculation indicated significant progress in 
each of these areas. * The data ^that are available, though somewhat 
incomplete, suggest that the programs at Ebbets Fiei^. Brandeis, 
Jamaica, Julia Richman, and the Spanish language component at Junior 
High School 10 were especially effective in their teaching in these 
content areas. The program for Haitians at the 93rd Street School and 
the Chinese program at Forsyth appear to have been equally successful. 

In the face of anticipated cutbacks in federal funding and 
support, A.S.H.S. bilingual program administrators are- taking steps to 
find additional sources of funding to enable the program to maintain 
the extent and quality of its present services. One primary concern 
will be to maintain'^ level of funding which will permit adequate 
staffing of program sites and components. At present, many centers 
operate with a shortage of staff. Classrooms are sometimes crowded, 
with 30-40 students at different levels being taught by one teacher, 
sometimes without the aid of a paraprofessional . The program 
maintains long waiting lists of eligible persons who wish to attend. 
Many centers, among them the Chinese and the French components at the 
Forsyth and 93rd Street sites, would benefit from the assignment of 
additional personnel to teach bilingual and E.S.L. classes. 

Two of these sites are moving to new quarters where they will 
be operating during the 1981-82 school year. The 93rd Street Cfnter 



will be housed at I.S. 20V in Brooklyn; this was a long-awaited and 
necessary move which should greatly improve the conditions of 
instruction at this center. The Ebbets Field Center will be relocated 
to Jamaica High School, and will become the Jamaica Day Center. 

•In the non-Hispanic components, the shortage of staff to 
perform instructional and counseling functions makes program 
development more difficult. At present, there is no clear solution to 
this problem; however, central support and feedback with respect to 
program development in non-Hispanic components is encouraged. 

Through support from the Center for Career and Occupation 
Education (C.C.O.E.) and Title XIII, program administrators hope to be 
able to improve adult basic education in the program, and to develop 
better E.S.L. materials. They are also seeking means to improve job 
placement through the program. The success of these efforts will be 
important for sustaining current projects and long-term, program goals 
in the years ahead. 

While there are some fi.S.L. and basic education programs, there 
are few basic education programs for bilingual populations. 
Administrators of the A.S.H.S. bilingual program see this as an area 
which needs to be strengthened and expanded. In particular, they 
would like the A.S.H.S. program to have the capacity to serve these 
students, regardless of whether these students enter the program as 
candidates for the general education diploma. At present, the use of 
program resources favors the instruction of advanced and intermediate 
students. Sites vary in their ability to accommodate basic level 
students. Some sites accept them, even though they cannot be provided 
resources to serve these students at all. Thus, according to program 
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staff, basic level students are not receiving adequate instruction in 
view of their needs. 

The coordinators of the program are^ making substantial efforts 
to develop program facilities, staff, and materials to better serve 
the large number of students who are in need of basic skills training. 
Meanwhile, program staff are developing basic level curriculum 
materials which can tie used^ within the present classroom context. 
They expect that as funding for these purposes becomes available, 
strategies and metnods for teaching basic. level students within the 
context of the A.S.H.S. program can be explored more fully. 

Program staff have indicated that E.S.L. materials need to be 
improved for use with program students. As part of its program-wide 
needs assessment, the program may wish to gather specific suggestions 
from instructional staff as to how E.S.L. materials might be improved. 
In the non-Spanish components, instruction of English predominates- in 
bilingual classes. Consequently, curriculum development in these 
components has centered on the production of materials for the 
teaching of English. Teaching staff in these components rely on a 
combination of teacher-made and published materials for this purpose. 
All language components would benefit from E.S.L. curriculum 
development which is tailored to the structure of the A.S.H.S. program 
and the needs of different groups in its student population. 

The program coordinators intend to conduct a program-wide needs 
assessment during the coming year. In view of the tighter budgetary 
constraints which the program now faces, efforts to assess the most 
wide-ranging needs of the program will be more important than ever for 
setting priorities for fut^ure program development. Information from 



observations and interviews with staff during monitoring visits is 
particularly valuable when program staff cannot regularly attend 
program-wide meetings or staff workshops. In addition, feedback from 
staff and students through questionnaires and interviews is ^ 
recommended as part of the program's ongoing evaluation of its 
operations. Feedback from students may also be useful in helping 
program staff to understand where the program is not meeting students' 
needs, and in accounting for some instances of students exiting the 
program. 

The bilingual program in Auxiliary Services for High Schools 
fills an important and recognized need for quality bilingual 
educational services for returning students. The activities and 
accomplishments of the program documented in this report are evidence 
of the success with which the program has met its objectives this 
year. The program continues to grow and attract a larger number of 
students from different backgrounds with a broader range of needs. 
Serious planning and effort on the part of program staff have gone 
into improving facilities and resources. They have aggressively 
sought ways to enrich the program and improve many aspects of program 
design and implementation.'! The level of funding available to support 
current services and projects is likely to be the most decisive factor 
determining the quality of program offerings in the coming years. 
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Appendix 1 



University Courses Taken By Program Staff 



SCHOOL 

j Ford ham University 
tt tt 

i tt t? 

tt II 

Long Island University 
fi If tt 

ft 11 tt 

York College 
»f II 

Hunter College 



City College 

It It 

tl It 

tt It 

M tt 

II It 

It It 



city College 



rt 
It 



It 



COURSES 

Development of Communication Skills in Bilingual Studen 
Introduction to Research 
Boards of Education 
the Superintendency 

School Law 

School Business Administration 
Administrative Core Education 

Intr^oduction to. Cultural Anthropology 
Introduction to Linguistics 

Puerto Rican Culture 

Puerto Rican Child American School 

Puerto Rican History II 

Puerto Rican Literature II 

Teaching Reading in Secondary Schools 

theories and Practices in Bilingual Education 
Psychology of Learning and Teaching 
Fundamentals of Drig Education 

The Social and Cultural Heritage of Hispanic Children 
Advanced Spanish Composition and Expression 
Teaching Reading in English to Bilingual, 
Bicultural Children 

Teaching Reading in Spanish to Bilingual, 

Bicultural Children 

Workshop in Elementary Education: 

First and Second Language Development and Classroom 

Support \ 

\ 

Workshops in Elementary Education: 

Philosophy for Children and the Bilingual 

Curriculum, I 
Workshops in Elementary Education: 

Selection, Development and Evaluation of 

Materials in Bilingual Education 
Saninar in Educational Research 
The Management of Schools - 

Operational Problems and Practices 
Seminar in Counseling, VIII: 

Internship and Supervision 
Seminar in Counseling, III.: 
o Application and Interactions 
Strategies in Learning and Counseling 
Social Systems and Counseling 
Seminar in Counseling III 



New York University 



II It 



Latin American Novel 
The Spanish-American Short Story 



' Theae courses were leading towards Associate's, Bachelor 
and Doctorate degrees. 



J 
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APPENDIX 2* New Centers 



This three new Spanish lani^ua^e sites were he^un 

in response to requests .by administrators and/ or cominuni ty 
members for a bilingual program* Usually a number of factors 
are t a k. e n in t o a c (.": o u n t before i r* 1 1 :i. a t i n a s i t e t the e x t e n t 
of need in the community for this kind of program? 
indication on the part of district leadersv community ^^roupsf 
and/pr the school board that an AfSfHfS* pro^^ram would be . 
desirable? and evidence that an A*S*HfS» pro<?.raiTt would not 
conflict with an existing hi^£^h school pro5£^ram» The selection 
of a Particular building for a center is determined on the 
basis of the size and equality of the proposed buildinid and 
its facilities^ and the amount of administrative support 
anticipated from the host institution* 

The I*S* 136 Center was established in response to a 
reQuest by the community district for a center with bilingual 
classes* The buildings' originally scheduled to be closed? 
was selected from amond four or five potential sites through 
scouting efforts by the center administrator* When the 
program be^ansr it had a waiting list of 250 students*' 

According to the center administrator the reopenind 
of the school is part of a larder effort to revive the school 
as an educational and community center* The A*S*H*S* prodram 
shares the bui Idind with the junior hidh school f a youth and 
adult center !» and an alternative educational proHtram for 
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youn<:t^ pres(riarit women* The pros=(raiTi inaintains stron^^ ties with 
other educational pros=(raiTis and communi t--:^ or?ianizations \ 
servinsi the area* Principals and s=!uidance personnel froiJ 
rer^ular day hxr^h school pros=(rams make direct referrals to 
administrators at the AfSfhhS* center* In addition? 
AfSfHfSf is workinri with the Bronx Outreach pro^^ram to set up 
a chi Id day care center f or younE^ mothers ( 17-21. years of 
a<:ie) who are workins^ or studyin<l^ outside the home* 

The proE^ram presently serves approximately 100 Spanish 
bilin<^ual students f' Most of the students are from the day 
hi^^h schools? or are referred by special a<::Jencies such as the 
school for pregnant womeny or the YMCAf The staff for the 
hilin<^ual component consists of one full time H*S*Et teacher? 
one full time E*SfL* teacher? and one full time teacher 
assisined to both monolin^^ual and bilin<?iual comp<^)nents ♦ The 
center administrator supervises? teaches? and counsels when 
necessary* Three levels of HfS*E* instruction are tau^=(ht t 
basic? intermediate? and advanced? usinsi the same curriculum 
methods and materials employed at other Spanish lan^^iuasie 
siteSf The center administrator sees the need for more 
facilities? staff and materials to provide basic and 
' p re-basic ' level trainin?:1f Many individuals would benefit 
from a pro^^ram to help them to develop functional skills? 
such as readinsl a subway map? or doinsl simple arithmetic 
computations necessary for shoppins=i and other daily 
activi ties ♦ 

o 
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The center expects to be assi^r^ned additional teachers 
iVi the near future? and to expand its facilities in both 
iTi o n o 1 i n u a 1 a n d b i 1 i n «^ u a 1 c q in p o n e t s ♦ 

The Lincoln Square site is located in a low-income 
residential housin<^ development near Lincoln Center for the 
Performin.^ Arts in mid-^-Manhattan ♦ Its establishment is one 
effort in the context of a lar<.^er communi th^s commitment to 
p r o vide e d «j c a t i o ri a 1 a ri d " e m p 1 o iti e n t op po r t i.j n i t i e s to its 
memi^^ers* The site opened in Novembers' after a series of 
initiatives taken by the community* A needs assessment was 
performed by a community or<-lanizat ion ? the Lincoln Square 
Nei<^ihb6rh(:)od Center? in cooperation with Columbia University 
and Manhattan Community Colle5,ie* This study confirmed that 
there was a lack of nei.v^hborhood access to local educational 
institutions* In particular? there was a need for basic 
level classes? as well as an educational prosiram for Spanish 
speakers* Administrators of Manhattan Community College met 
with the director of the A*S*H*8* Julia Richman evening 
center? who became the liaison between the community and 
A*S*H*S*. He helped to establish the pros^ram in the community 
and is riow the center administrator at Lincoln Square* 

Before the A*S*H*S* center at Lincoln Square opened? 
an E*S*L* pro^lram for adults? sponsored by the E<oard of 
Education? was available* The A*S*H*S* bilingual program is 
an ex tens ion of that f aci 1 i ty * Space for the center was 
donated by the tenants' association* The bilingual component 
uses one classroom and a small tutorial room* One staff 
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iTiemberjf formerly <3t 93rd Streets^ serves as teacher and 
counselor? he is responsible for classrooin instructions' 
counseling and Job placements conferences with students and 
families/ record-keepind j' and other tasks* Hath and 
EfS^L* are tau.^ht by a paraprof essional ♦ Classes of 15 to 21 
students meet in the mornin.^ and in the afternoon* Most of 
the students have either dropped out of traditional hislh 
school bilin?^ual programs or are recent immi.^rants from a 
variety of Hispanic countries? most particularly r the 
Dominican Republic* A few of the students travel to the 
center from areas outside the immediate community* 

Four levels of inst ruction are taught * Native 
Lani^uas^e Artsj' General Education* Pre-H ♦ S ♦ E ♦ y and rl»S»E» 
Accordin<^ to the teachers^ an E»S»L» specialist is needed* 

The Linden Center is a new day center prc^ram at 
Ma>iwell Hii^h Sehool in the Brownsville-East New York section 
of Brooklyn ♦ There is a lari^e Spanish-speakind population in 
this area/ or i.^inat in:^ from Puerto Rico and numerous 
countries in the Caribbean and Latin America* The dropout 
r/te from rei^ular day hii^h schools is hi.^h)» due to the 

I' 

inability of these schools to deal with the lari^ie numbers of 
Spanish-speakin.^ students that live in .the area* Classes^ 
take place on one floor of the building* two rooms are 
available for counseling? three for E*S*L*!» and two for 
storai-Je of records* 

The proi*?ram has three full time teachers)' includin*^ an 
E.>StL* teacher and one full time counselor* There is also 
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one p3r3prof ??ssional position ( shared by two people)* Jhe 
center administrator expects that the student population will 
j*j5row> and se?es a need for iriore paTapro^'essionals ♦ 
Unfortunately y the program has serious difficulties 
recruitins^ and keeping staff y due to the hi^h crime rate of 
the nei53hborhood ♦ Teachers have been victims of robbery ^ and 
m^ny feel their personal security to be threatened* 

The pro<i^raiTi receives many of its students from Ma>(well 
Hi'-ah School J' with whom it shares the building* At this site? 
A»5*H»5* students mini-Qe closely with students from the 
re^^ular hi<fiJh school* Administrators and staff of 
A>S*H*5* and Maxwell Hi^h School maintain a cooperative 
relationship* 

Most of the students at this center do not live with 
their parents* The pro!5ram Plays, an important role in 
helpin.^ students to find employments and to make plans for 
the future* Students who on to colle5=ie attend the City 
University* 
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Staffing Patterns and Funding Sources- 
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Auxiliary' Services For- High Schools - 

BILINGUAL PROGRAM / 


■ 






- 


0 

SUMMARY OF PERSONNEL /ASSIGNMENTS 


19^0- 

/ 


-81 

FUNDING SOURCE 










ROLES Title Tax HSE . 

VII Levy Consortium 
P/T F/T P/T F/T P/T 


Title 
XIII 
P/T 


Totals: 
P/T F/T 




Coordinator (Supervisor) 1 




1 




1 


1 




Ass't Coordinator 1 




1 




I 


1 




Bilingual Teachers 


5 8 8 


11 


24 


8 




ESL Teachers 


17 4 


3 


20 


4 




Advisors 7 


2 ■ 


2 


6 


13 


4 


- 


Guidance Counselors 2 




I 




3 






Content Specialists 4 


2 




• 


4 


2 




Curriculum Developers 3 








3 ' 






Teacher Trainers 3 








3 






ParaDrof essionals 12 


3 


7 7 8 




27 


1 




TOTALS: 33 


7 30 23 16 


20 


99 + 


30-12* 
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Appendix 4 
Change in Personnel 

BOARD OF EDUCATION 
AUXIUARY SERVICES FOR HIGH SCHOOLS 



ROBERTO CLEMENTE CENTER 
431 JACKSON AVENUE 
BRONX>. NEW YORK 10455 



OR. SEYAAOUR WQSSAAAN 



JULIAN O. WASHINGTON 



AttUfanf Oirmdor 
JCJUrr AAAHII£R 



May 15, 1981 



C«Af tr Administrofot 
JOHN ACOMPOftE 



Bilingoai Coordtnotor 



Dear Colleague » 

It is with a sense of regret that I must announce to each of 
you that I will be leaving Auxiliary Services to accept a position 
with the Office of Bilingual Education. It is, however, a pleasure 
to announce that the ASHS Bilingual Program will continue under capable 
leadership since John Ramirez will assume the position of co-ordinator . 

During the six years that I have been working with you on our common 
goal of bringing the best possible interpretation of bilingual education 
to school-leavers, * never ceased being amazed at the dedication of , 
ed. advisors, teachers, paraprof essionals and, of course, our students. 
Working under often extraordinarily difficult circumstances, all of 
you have made Important contributions to the wide-spread reputation we 
have throughout New York City -and even throughout the country- as a 
model program. Needless to say, I will miss my association with Auxiliary 
Services and with each of you* I say goodbye with deep-felt gratitude 
for these associations. 

You will be hearing soon from' John Ramirez about a June conference 
for all bilingual program staff and for Center Administrators when 
plans for next year will be discussed. Since I will be at Clcmente 
Center on a very restricted schedule for the next two weeks only, please 
feel free to begin immediately referring matters to John. But, I eagerly 
look forward to seeing each. of you at the June conference and other future 
program events. 



With warm personal best wishes. 




JA;J1 



-57 - 



Appendix 5 
Major Component Objectives 



DISTP.UCTICNAL: . ^ 

A. Sctidents d^slgMted as ad-'/ancsd students (capable of taking a 
standardized Sngiish reading test) wlil Increase their level of 
reading comprehension, ability in Sngllsh at a .05. level of 
statistical significance. 

3. At least 602 of students enrolled in ESL will improve one rating 
.: category in Sngilsn language skills on the English language fluency 
scale. 

C. At least 602 of the students enrolled in General Education will 
increase their level of reading ability in the dosiinant language 
at .05 level of statistical significance. 

D. Students who attend individualized arithsatlc instruction will 
increase their level of arithmetic ability at a .05 level of stat- 
istical significance. 

E. At least of the students (Tninlnrasa of 350) enrolled in the 
bilingual preparation prograa for the high school equivalency 
escasdjxation (Spanish or English lang\iage f oms) , and who are 
tested will pass the E.S.E.' exiisinatiou in Spanish or English'. 

F. At least 5Z of Hispanic students who begin General Education 
instruction will progress sufficiently' to enter E.S. Equi- 
valency exam preparation classes and earn an H.S .S ./G.E.D. diploma. 

MON- DJSTRUCTIONAL : 

A. ASHS education centers with bilingual-bicultural programs will 
offer to all students a variety of center and progranrwlde 
activities related to vocational-career awareness including 
vocational counseling* training program placet^nt, a career 
exploration day etc. 

B. At least 50 bilingual program students will be placed in 
training programs and/or provided employment. j 

C. At least 802 or those referred for training or employment 
will be placed. 

D. At least 302 of studenfis who earn an H.S.E. diploma gradtiate 
will be accepted to college. 

E. A; sufficient number of commercially available vocational- 
career materials will be identified and included in the 
program's resource library (training center) to provide 
references for each of the Curriculum Guides' concepts for 
vocational-career skills development and will include at 

• least five resources for each of the program's level of 
instruction. 



CUR2ICULUii; 



A. To develop a supplecent to the program's Curriculum Guide in 
order co expand ic3 scope and content to include provisions 
for literacy instruction (Native Language Arts) and sub- 
sequent stages of General Education instruction (fourth 
through^ seventh grade) . 

B. To include in the Bilingual ?rograa*s Curriculum Guldea 
a sequential and topical outline of covering at least 5 
concepts related to vocational -career skills of learnings 
in oath, reading) and language* These concepts will be 
considerate of methodology and materials appropriate to 
students at all educational levels, and for all language 
groups 

C. TO prepare a written instruction for adapting. methodology, . 
materials and lesson plans in ways that will allow a 
greater emphasis on social studies, science, and language 
concepts in the ASHS Curriculum Guide to reflect the rev- 

^ isions of the G,2.D. (H.S.E.) examination (all language 
groups) . 

D. To develop a minimum of ' 5 lessons and/or activities for 
an aura2-oral approach suited to the needs of illiterate • 
Hispanic students in Native Language Arts . 

E. To develop a minimum of 5 lessoniJ and/or activities for 
individualized- instruction Mn reading and writing., skills 
developicent for Hispanic, Spanish, Italian, Greek, Italian, 
and Haitian French-speaking students ♦ - 



STAFF DEVELOPMENT: 

A. At least lObilingual program staff members will take advantage 
of at least one "external" progessional improvement opportunity 
provided or arranged for by the program; in-service coxxrse, 
institute, major conference, university course etc. 

B. All staff will have an opportunity to participate in a 
planned "Internal" program of training and development 
activities directed at improving and/or expanding Instructional, 
supplementary, and/or counseling services (educational, personal 
and vocational) . 

PAHZNT/COMMCNITY INVOLVEMENT: 

A. At least lOZ of Individuals receiving bilingual program 
instructional and educatiional/vocatlonal counaeling services 
vlU'be adults with preference given to parents of target 
population students. 

B. A special Community Vocational-Career Advisory Committee 
win be established with emphasis placed on assisting the 
program din meeting its goals and objectives regarding 
vocationalrcareer awareness and opportunities. This 
committee aay function both independently and in conjuction 
with the Student /Parent Advisory Council. 



OR. SEYMOUR WEISS/uUkN 
Dir9€for 

JULIAN O. WASHINGTON 
Aisistant Difctor 

JERRY MAHRER 

C9nf%f AdminislTafor 

JOHN ACOAATORE 
Bilinguai Coordinaior 



Appendix 6 
Workshop . 

BOARD OF EDUCATION 
AUXILIARY SERVICES FOR HIGH SCHOOLS 

ROBERTO CLEMENTE CENTER 

431 JACKSON AVENUE 
BRONX, NEW YORK 10455 



ASHS-BILINGUAL PROGRAM 

WORKSHOP 
THE NEW/REVISED PRACTICE SPANISH GED EXAM 

MONDAY MARCH 16, 1981 

4 : 00-5 :30 pm 

Roberto Clemente Resource 

& Training Center 
431 Jackson Avenue 
Bronx, N.Y. 



Stipend paid to participants: $9.00 

As a result of efforts by our program since the new Spanish GED/HSE was 
introduced in September, 1978, a revised practice Spanish GEDT is finally 
available. The practice- English exam has predicted within a few points of 
the actual score on the GEDT. 

This workshop on March 16th will include the following: 

— Dissemination, review, and discussion of the practice Spanish GEDT 
(For whom, how, when etc. to use the exam) 

— What to do with the "old" practice exam 

— A review' of the HSE preparation curriculum ("P,D,Q" phases) 

—Our HSE results from last year: 1979-80 

— ^A progress report on exam results thus far this year. 

— Exchange of ideas and suggestions for the HSE prepa^ration level/class. 

— The new edition of the ARCO Spanish HSE preparation book 

With the availability of the new practice exam, this workshop will be the 
first opportunity to see what the exam really looks like and promises, 
therefore, to be most interesting and informative. 

/ 
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Appendix 7 
Curri cu lum. Devel opment 



BUinguai Ptogran 



ERIC 



MftTIVE IJttXmCE ARTS I) 
PRIMERA PARTE 



j — nETmrrxmuirm 



TOPICS 



CONQCIMIENTQS 6ENEIULES 



iUl-AM Uudu, UXiMA 

pHOp9X OMdtA, MtM pjjOeWUA 



liandtiUUMi diMJU 



to dtAAMt ^utU, pHMCtiAt dU.' 



to vtAhi, MdjteJtiuu 



\, El tb«cd<r1o; 

a. Ittras stncliias y doblt 

b. vocalM y consonantts 

c. ^layi/ituUs y Hlnusculas 

d. tl onkn alfab^lco 



«PF 3,5; 



MIA 47'€$ 



2. U caligraffa; 

a. taaaiio y for«a 

b. Ittras curtlvaa 

c. Ittras dt ioldt 

d. tscrlblr los ndwros 



HIA 117 



3. Uso dt lai may^fsculas; 

a. ncmbrts dt ptrsonas 

b. itOMbrts dt lugtrts 

c. conltMO dt orKlonss 



VC*3 7-^10 

wii n-ri 



Hlk H-S1 



4. SjPQular y plural: 

a. tl Jio dt la s 

b. concardanclt ahtrt tuj. 

c. ftntrt tustifitlvo y adjttlvo. 



y vtrbo 



odneMCi, ana othtn. 
mfuU in. BngtUh 



beC. SpatuAli end ^.ig- 
txtAcUtA vt, Bng, names 



ptaAoL in neu^p, oax. 



m4JUM% UXXmaa, Utxdtf 

ujmunt^ mdApUttd wold*, 



duvbft HuiJU 



1. La ortoqraffa; 

a. ort. dt palabras coounts wrttfi ?7-o anof <us 

b. ascrlblr noabrts dt ntteros mi 



a. luprtstr pvmltn^ cwmTtto WU »4; ?Og-g 

b. nonnas para tscrlblr m>< n 

c. fonMS ntg»tl¥a, aflrwttvt. 
inttrrvgttlva - upb <o^i 



3. La puntuacidh: 

a. •] punto al final dt oracf^ 77 . 

b. aso dt llanos Inttrrogttlvos I5 



6M4 ^Ji cr.qiUAk 



in Eitp. ^vinq btu^r. 

iil^OAMLtCOR <lb«aC wrtC* 



tion in cnqCUk " 



OESTXEZAS OE lECTUM 



mUk phoiUA dioMU, itMk 
iUMt, Mdt btf 4J0td* t» be AMMd 

UXtM out , UM CMt ^ U 

ItXttJU, lUjo§i, mud tujtgo 



Uom mnktookk, out quMAMottuit 
UaU on UdL^kUi^f mjUUMM 
iuiAtioM, iM «cajUji#a (U4fi< 
OinttXt QJLiMA, AUMiJLui$ ACP* 
44a, iUl out ofufijb^ (omm, 
dttt£t, tBMt^ dueA, 



^Umtni^A, t-vU, aUJUat 

m» coiJUU htm 401. 



UMd aAmC 4U€aUoM^ 

0fwC bu4Uiiii 



1 . Otstrtias fowl'ticas; 
7. rtconoctr its distmtas Ittras 
b. rtconoctr palabras BaA-te njoAd scc T" 

• M i ir n 



Ittr orwclonts siwpTts 
Ittr oralMntt ten fluldez 
Inttrprttar tlgnos dt puntuaciOfi 



2. Cawrtnsitfn; 
a. ttgutr inttrucclonts 



contastar prtg, blslcas 

dar rtSlMfl oral Imt. AimmaAu ai Gtn. a« 



aprtndtr palabras nutvas 
prtstntadas an la Itctura 



t. rtcortfar dttallts iwarttntts MM iitttod. Ltot/ 



3. Vocaoulario dt Itctun an Estiidios SocialQS ! 
ttiitiM dt trfnsito, earititi, napas, 
ttlquttas, pianolas, forwltrlos, 
dlagrsMs WU II, tiU U<(t <€tdififl 5U//* 



4. Voejfcularia dt Itctura an Clawclas: 
iTmboits, tlQnoSt strvfcios dt Stiud. 



ntdldnts, t( cIIm, comnleacidh, trans- 
ptrtacldn, ttcnolofft itoXtiMlm g Socudad 1 



5. Conctptos an Estudlos Soclalts y CitncU 

' • '^tu~^ 



pai 



trt atjorar cowprtnsiow tw Ltctura; 
Ityts fundaaaniaits. unionts. itinorTas 
•n lot Estatfas Uildos, m^todos clantf- 
ficos, ifgnlflcado dt trfmlno vida rtun.l Comm. 



AtudtntA itOM tc Muid 



•j!o.\dk And qtitatiatuk (*ft 
job appticjxtii'A iofiM 



AtudirM p^cXict \toO. 



ktidcnfJk ItOAsx tji titt 

ggUt&iCA 



*tudtntA ttOM iS ^oi?- 
nattA eoch in iC4C/icc 
and SociMl Studies 



IMV 1 



(CortociAiantot 
Gtntralts 



pprtsldii 
Cscrlta 



|4tii|i aeCivitiu) 



^prtildn 
Escnta 
tmohoAixt rttAAonnl 



(Otstrtiat dt 

LKtura 



(Otttrtiat dt 
Lactura 

£iiafMU4>it tUttnin§ 



(Cdnoclaltntot 
Ctntraltt 



(Uprtsldh 
Escrlta 



(Otstrtias dt 
Lactura 



m 5 



(Conocimi^ntJs 
Uipkeu<zi *traJLt' 

§ftaUO 2CU.>^'^£4 



(Ctitmas da 
Lactura 



Auxiliary Services for High Schools 
Bilingual Progrm 



NKTIVE LANGUftg; ARTS (A^B.E, T) 
S E JGUNDA PARTE 



MCTN0OS i Acnvmes 



TOPICS 



CONOCINIOrTDS GENCIUIES 



(M.) e, L. £. 'S I 



\iuid M^. 4M dice; ulUt UbJu 



1. £1 ofdtn alfib^tlcoi 

I. onjtnir uiu Msu d« p«]4bras 

b. rtcofioctr sus usos: gu^M, dIrectoRosT 
dicclonarlas pt?i3 



2. Uso Ut >iaw6eu1is: 

a. 1 titulot . 

b. noMbrvs, ipodoi 

e. abptvlcturts MW /J3«4 ' 

t. d1f^r«ielM «icr« inqMi y 

esptlbl 



13 



3. iftaha: 

a. 10 ^ una a(1a6a _ vu fff^i 

b. saptrar palakru an maS^ - 



•CO a^pAoAcXcxc 



A^JxdvvU compoAr dci<. 
blUUtOt iiu^. and Sp3.; 
pJULsXict caplt, di^u§h 
Eng. Mittiin tztnoiAti; 



pvicXict ^takinq up 



4> El diPtonqo y al Mato; 

a. nrpoRocar vocal as fMrtas y 

aiptongoa a Maioa ^LA J?l wij <j.4y 



b. 



torjQ and AkoHt aoumL 



0^ (Oca a^ mmkvu U ^vii^ 



S. Loa nAaroi: 

a. eifraa haau al nil yu IT 

b. ndMros ontlnalts Kew. ato»nc^. ^< ^y.lt 

c. IMT sl«bQlaa aH ttUtfcia; — 
( ♦ - » » S « ♦ 1 ) m fs^ff 



beu .ui Eng.; 
mm^tAAi Hading 
U/KpU mtXh pfwbtuu 
in t/uilUk 



a. ouscar oarinieionas 



dictujmAsf 



exmsioN tsam 



■a; MM^ftia^. b^tectmi 



UMte irfli>fid iCHCMcc 



T. La orcoorafla! 

a. palabrta frtcuanta— itt usadaa 

b. latraa qut m coiiftitid«i " 

c. falua caaunts en la tscritura 




2. El pjfrafb: 

a, TOW ^"TSifTafa 

b. or«€f«i 1ntT«duet#H4 y 
concl uafwa 

orian l^loa d« oraeionts 



(«dA. oil itftdUy f(uiA ^oii 
up 6u£££X4Jt booAd 



upuacA^otcve Of. 
cftMv eonec/Duiig 

^tt« 0(( ilUiAMAt 



^ »^m40$ pmMLi dlaOUUn 



3. La Duntuaelrfn; 



ai aifno dc~airtrac1dfi 
fe» U eaa» an mHo 



pe*3 If 



P^MCJtict piMctuating 
AkoU 4tUction <A 



OBTKCZAS K LECTUM 



■•tti'lt •< cap. dhMa*; 

^ UUUmtimu I— If a< 
^MOmimn pmULuJuUju i$A 

•< 4<M4«a> 4to£ii, ^liyi dSiu 



1. Caraitaldn y laetura oral: 

a. of^anar acantte^niantoa lafdot 

b. prtsanur un rtti«an 

c. 



d. eontasur pr^fuAtat *o^n^ t &f)i^, 



t, dtHvar alfnlfleidM da palabnt 
nm>a « 

f. 1— r con n^fof numi^- L»»f*^ 



Atldtlitk to tMUdXAS 

mivtckuig pceCUM to 
^iHdU$ in Eng. 

AhoKC iiMtag oa ptMiff 



XftcH diAUUi <tt«*«aitt omAlmnt 
dhcUa, diM§/umi ts 



9tktAfa4Mt» 9i iMttMMU 



2. CowMptoa w Eatudfoa Socfalta y Cfanefa: 
a« u ritrra y aus rteursos naiuraitt 

(allMU. ate.) 
fe. Nucstro aidant a natural 

(aeologfi 
e. U riai 
d, Vivir 



eontaa^naeldh) Cow 'u Vonmil i 4t 
y •IJfPicfo JpSKJiS' t 
na J — ci acla (goiiamo fadarti y local 



0 jvdtmi 

emetftos ptiftlcoa) i, , - -,.-^r»„ 

Cnrica (vatar IntallfintaMnea, ^owr accf 



in 



(My I 



UUduttA AUd AhOAt At" 

ttcUoH in Eiif. oi AC* 
Uttd topiJBAt anmtJt 
%wutlonM on j^ove; 
Atiidvit^ ItOAn t$ Sci/ 
SS EngtUh co^nMtu oi 
concept wondA! xtMding 
oi AuJbmy and Acsd mip*; 
4tudtnt» ItMAn to 
tA ^oAm (Utd in 



(Canacfalanfos 
Ganara1t9 



Esciiu 



(Otatraxaa d» 
Lactura 
En^iai ixt tUtAnin§ 



(fjiprtsidh 
Etcrlta 



(ConocfRittntos 

SanaraUft 
faipAjUAtc i«a^* 
f ^up AcC^vitU4 



pprtflldii 
CscHu 



9AMup ^^eXi,^UZiu) 



(Ontrtx0« da 
Lactura 



(Coaoclaltfitoa (Ontrtiaa da 

CMcralts Ltctura 
lip* II I M Jna££' Cap^^a pftt6<4»- 



(Dastrtfts d« 
Lactura 
SaohtAitt tuttnix0 
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Math • • SSCT ■ Starting Dot* , 



CourMllng EdlXo^HJlps: 



SISlIOGgAWy 



NLA Wttlvt Language Arts . Title I Manual 
P0n,2 Prictlcas de flrtograffa . Cubero 
m Hi Mmera ^onetica . Bishop , 
HPG HI Prlwera Snpitlca . Huerta 
MSS HulHple Skills SeHes , Bamell Loft 
Basic words Sets. Balrrel 1 Loft 



Libro de Lectura (A.B) . OilCSE 

ino Skins . Scholastic 
Natural e^a y Sociedad l 



Real Life ReaST? 



El Hundo y ml ComunlTO . Martinez 



SOCIAL STUPTES / SCIENCE COGNAnS 



duuctiofU 



tOJkt 

ejnploymtrtt 

wop 

nsnXii 
ocean 

'.tAiJfUaia 
poticz 

tvuxuX 



agenda 

capital 

consualdor 

continente 

diagram 

direcciones 

distancia 

este 

anpleo 

fomulario 

instrucciones 

isla 

nontaiA 

norte 

oc&no 

ofidna 

peninsula 

policfa 

producto 

serviclo 

SUIT 

trafico 

transito 

oeste 



alnpoAJt 
outamtiA 
iifi toiififit Tf 

ccnmuUeatLon 

ejowupondanuL 

(UntUt 

doctoK 

d/UtQ 

Medicine 

Atjiibcl 
tiJchMlogy 

tUtpkont 

tktnmomttiA 

tJtwiupoKtatLon 



acc4dente 

aerdpu^rto . 

autom^lco 

automtfvil ' 

cllna ' 

ccmunicacion - 

coinputadora 

correspondencia 

dentlsta 

doctor 

droga 

fiebre 

higiene 

nedtcina 

operactmi 

pasaporte 

signo 

simbolo 

tecnologfa 

telMrama - 

telmno 

tewpyatura 

termoiDetro 

tren ^ 

transportaclon 
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Appendix 8 
Prcmotion Test 
Auxiliary Sei-vices fcr Hic'-. ccr.cclr 

Mid -Way Evaluation: Curriculum: Developnier.r Prcj.ec^ I- G.Z. ?rcr-cr:.-r. 

July 14, 19S1 



Criterion-Rsferencaf. Test 

1. Vihat are its basic purposes? 

- promotion 

- s>:ill assessment 

- psychological 

2. Hov; long should it be? 

- r.'j.T.ber^ of problerr.s 
• time 

3. How shCula it be acTiinisterec? 

- at the end of "course 

- after each skill is learned 

- cor.bination of both 



5. What skills should it evaluate? 
• , 6. What types of questions should it include^ especially in S.S., Sci.? 

7. What other factors will help decermifte promotion? 
5. Kov; u^ill evaluation data be r.aintained? 

What 3hculd taachers of ona level expect studer.tc to re aiili t:: zz 

who are being pror.otoed to tneir classes? 
10. V7h2t standards for the prcrrani should prc.T.oticn tc:^-:- try tc £3-7 

.2u7.onc others, tr.ese questicr.s need to be di3cu5^s-;^d in order to civ: :-. 
-.r i.-.ztrurr.ent vr*ic:: v;ill be. of tr.r crsrsteci practical jcc zc I'tuii-:.--. , 
teacher*, md to the progrsr well. 

Er|c . • ■" 6^ 



THE UNIVERSITY OF THE STATE OF NEW YORK 
THE STATE EDUCATION DEPARTMENT 
ALBANY, NEW YORK 12234 



Appendix 9 
Solidaridad Humana 



ASSISTANT COMMISSIONER 
rO« OCCUPATIONAL AND 
CONTINUING EDUCATION 



DIVISION OF CONTINUING EDUCATION 
BUREAU OF BASIC CONTINUING EDUCATION 
Sit: 474-tt40 



December 22, 1980 



Supervisors and teachers engaged in Spanish literacy 
instructionalDrograms 

Neil W. Cafrr^pervisor 

RE: One-day Spanish literacy workshop for supervisors and 
teachers in Rockland, Westchester counties and the New 
York City/Long Island areas 



The Division of Continuing Education, New York State Educa- 
tion Department, is most * interested in offering staff development 
opportunities for supervisors and teachers engaged in Spanish liter- 
acy programs as related to the Spanish high school equivalency 
instructional program in New York State. 

On December 5, 1980, an ad hoc planning committee from the 
above-cited areas met to discuss Spanish lit^acy, problems, solu- 
tions and constraints, as wellcas proposed content for a one-day 
Spanish literacy workshop to be held at Solidaridad Humana in New 
York City. It was resolved that about one-quarter of the day would 
be spend on funding information primarily for supervisors (and 
teachers, if they wish to attend) .and three-quarters of the day 
spent on Spanish literacy testing/curriculum materials primarily for 
teachers . The attached agenda allows supervisors and teachers to 
conveniently attend either part o:r the entire program according to 
the individual's nded. 

Please complete the attached form and return it to Roberto 
Granados, NYS Education Department, Albany, New York 12234 before 
January 21, 1981. 

If you have any questions, please feel free to contact Mr. Dino 
Baceo Linden, Solidaridad Humana, 107 Suffolk St., New York, NY (212) 
260-1449 or Mr. Roberto Granados, NYS v Education Department, Albany, 
NY 12234, (518) 474-8940. 

1. 

Personnel engaged in Spanish literacy ABE as related to Spanish 
GED instruction programs are expected to attend these valuable sessions. 
Compensation for attendance may be made by local programs. ^ 
Attachments Return Form; Agenda 



TO: 
FROM: 
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YOU MAY REPRODUCE AS MANY COPIES OF THIS SHEET AS REQUIRED FOR SUPERVISORS AND/OR 
TEACHERS ENGAGED IN SPANISH LITERACY INSTRUCTION AS ARTICULATED WITH SPANISH GED 
INSTRUCTION. 



Please return this form by Januairy 2 1 , 1981 to: 



Mr. Robert Granados 
NYS Education Department 
Division of Continuing Education 
99 Washington Avenue 
'Albany, New York 12230 



NAME 



POSITION 



Agency Address - Telephone Number 



Home Address - Telephone Number 
Check One (V^) 



I am interested in the New York City Workshop 
and will attend: 

Solidaridad Humana 

^ 107 Suffolk St. . 

. New York, NY (Manhattan) 
Tel.#: (212) 260-1449 
Date: Saturday, February 7, 1981 
Time: 8:30 a.m. to 5:00 p.m. 



I cannot attend: 



THIS IS A STAFF DEVELOPMENT FUNCTION. COMPENSATION FOR ATTENDANCE MAY BE MADE 
BY LOCAL PROGRAMS, . 
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This agenda was conceived by various membe^sNDf the ad hoc planning 
committee in attendance on December 5, 1980Hh' New York City. 

New York State Education Department, Division of Continuing Education, 
Ad Hoc Planning Committee: 

John Acompore, Elizabeth Buckley, Alfred Cum, Carmen Dinos, Rene Dousdebes, 
Petrita Hernandez, Lawrence Levin, Dino Baceo Linden, Lawrence Lockc/ood, 
Rina Melles , Raymond Negron, Henry Obligado , Carmen Remus, Robert Rodrigue^, 
Isaura Santiago Santiago, Ann Serr'ao. 







THE UNIVERSITY OF THE STATE OF NEW YORK 
THE STATE EDUCATION DEPARTMENT 
ALBANY. NEW YORK 12234 


ASStSTANT COMMISSION CN 
worn OCCUPATIONAL ANO 
CONTINUING COUCATtON 


DIVISION OF CONTIN Jl NG EDUCATION 
BUREAU OF BASIC CONTINUING EDUCATION 

SIS: 474-S«40 


• 


Please feel free to reproduce additional copies of this agenda 
for your staff. If you wish, bring a plentiful amount of materials you 
may wish to share. 






SPANISH LITERACY INSTRUCTION AND RELATED 
FUNDING INEORMAIION AS IT RELATES TO THE 
CURRENT SPANISH HIGH SCHOOL EQUIVALENCY 
PROGRAMS IN NEW YORK STATE 






AGENDA 






oauurGay 9 reoxuazy / » i^oi 






Solldarld&d Humana 
107 Suffolk St. 
New York, N.Y.* 

Tel. ^: (212) 260-1449 
*See accompanying directions 




8:30 a.m. - 


7 : 00 a.m. KegisCTation 




9:00 a.m. ^ 


7:10 a.m. wexcouixng rtemartcs 

— NYS Assemblyman Luis Nine 




9:15 a.m. - 


9:30 a.m. The new Spanish GED exam - 

A Comprehensive Approach 

John Acompore, Auxiliary Services 
for High Schools, NYC 




9:30 a.m. - 


10:15 a.m. A current Spanish literacy program 

linked to Spanish GED instruction ^^"^ 
— Petrita Hernandez, NYS Department ( 
of Correctional Services ^ 




10:15 a.m. 


- 10:30 a.m. Break - Madame Flagello^ Sings 


• 


10:30 a.m. 


- 11:15 a.m. Title XIII Funding Information 

— Garrett Murphy, NYSED 
Section 310 

— Neil Carr, NYSED 

#- 


( 

ERIC 

/ 
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11:15 a.m. - 11:40 a.m. 



11:40 a.m. - 12 noon 



12:00 noon - 12:30 p.m. 

12:30 p.m» - 1:30 p.m. 
1:30 p.m. - 2:00 p.m. 



2:00 p.m. • 2:30 p.m. 
2:30 p.m. - 4:00 p.m. 



4:00 p.m. * 4:30 p.m. 
4:30 p.m. - 5:00 p.m. 



CETA Funding 

— George Kawas, N7SED 

Fund for the Lnprovement of Post 
Secondary Education 
~ Luis Arce, Solidaridad Humana, 
NYC 

Title I Higher Education Funding 

— Barbara Sjostrom, NYSED Higher' 
Education 

Lunch 

Screening/Diagnostic 
Pre/post tests 

— » Dlno 3aceo Linden, Solidaridad 
Humana Staff t N7C; . 
Larry Levin, NYG Board of Ed Staff 

Questions and Remarks —HERMAN BADILLO, ESQ, 

Current Learning Materials and Implica- 
tions for Curriculum Development 

— Larry Levin, NYC Board of Ed Staff; 
Dlno Baceo Linden, Solidaridad Humana 
Staff, NYC: 

Rene Dousdebes, Esperenza Staff, NYC 
Questions 

Next Steps - curriculijm, methodology, 
multi-lingual, ftmding patterns and/or 
legislative activities 
~ John Acompore, Ausiliary Services 

for High Schools, NYC;, 

Ray Negron, Haverstraw, NY; 

Dlno Baceo Linden, Solidaridad Humana 

Staff, NYC; 

Rene Dousdebes, Esperenza Staff, NYC 



NOTE: Direct^ions to Solidaridad Humana 

Train : From Grand Central Station^ #6 Lexington Ave. local to Bleeker 
Street; change to Ind. line, F train to Delancy Street. Walk east 2 
blocks to 107 Suffolk St., Manhattan. 

Car: East side highway (FDR) to Houston Street exit; drive west to Suffolk 
St. Public parking lot on Essex and Delancy Sts. or park on Suffolk St. 



ERIC 
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STATE OF NEW YORK 



DEPARTMENT OF CORRECTIONAL SERVICES 



THE STATE OFFICE BUILDING CAMPUS 



ALBANY, N.Y. 12226 



THOMAS A. COUGHLIN III 



J. KEVIN McNIFF 



COMMISSIONER 



DEPUTY COMMISSIONER 
PROGRAM SERVICES 



March 18, 1981 



Conference Participants: 

It was a real pleasure meeting all of you at Salidoridad 
Humana last February. I want to thank you for your interest in 
the Spanish materials and the Bilingual Curriculum we are using 
in cur bilingual program in the Department of Correctional Services. 

As promised in ray presentation, I will be sending shortly 
a san^jle of the materials you requested during the workshop. 
They are still being reproduced. 

In the meantime, I wish you a lot of success in your 
particular programs. 



Sincerely, 



Petrita Hernandez 
Director of Education 




PH:tw 
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Appendix 10 ' 
S^mpTe Newsletter and Staff Calendar of Activities 




AUXILIARY SERVICES FOR HIGH SCHOOLS 
BILINGUAL PROGRAM 

B-U-L-L-E-T-I-N 
FALL 1980 
John Acompoce, Coordinator 



poQGRAM OPERATIONS; 1980-8 1 

Although there have been cuts in personnel funded by Title vil due to 
increased costs, the receipt of new funds from Title XIII and ^" ^"f^^^^J;" 
our tax levey supplemental allocation for bilingual education will allow our . 
program to operate at about the same level as last year. 

Funding source sunnnaries and ASHS center allocations nave been provided 
to administrators. Center operations will begin as indicated on the enclosed 
Fall Calendar. The calendar also includes the schedule and agendas of staf 
orientation meetings. The staff is expected to attend ^^«"^l^,^^;:;;2pnpp 
order to ensure a smooth opening this fall. PLEASE NOTIFY JOHN ACOMPORE 
IMMEDIATELY IF IT IS IMPOSSIBLE FX5R YOU TO ATTEND YOUR SCHEDULED CONFERENCE 
SO THAT A MAKE-UP TIME CAN BE SET. THE MEETINGS ARE A MANDATORY ASPECT OF 
STAFF TRAINING AND DEVELOPMENT OUTLINED IN THE PROPOSAL. 



P ROJECT B*A*H*E FINANCING ARRIVES IN UNEXPECTED DEVELOPMENT 

AS a result of concern regarding the lack of bilingual, adult basic 
education (A.B,E.) in New YOrk State by the State Education Department s 
Bureau of Bilingual Education and the commissioner's Advisory Council on 
Bilingual Education, our program has secured from the A,B.E. unit o. the 
NYC Center for Career and Occupational Education (CCOE) several thousand 
Title XIII per session hours to provide for Bilingual Adult Basic Education 
in the evening. We were pleasantly surprised by the announcement, which came 
unexpectedly from Mr. Nathan Quinones, Executive Director of High Schools, 
during the Clemente Center's graduation ceremony last June l. 

Allowable personnel under this funding includes bilingual. basic education 
teachers (Spanish, Greek and Italian), E.S.L. teachers and ^^^"^^ 
the prospects for expanding this funding source are quite good, the P^^ffn 
is eager to demonstrate PROJECT B*A*B*E as a model program for adults of lim- 
ited English proficiency who are also at a basic level in their education- 
al development. 



THANK YOU CLEMENT E , TAFT, JAMAICA AND FO RSYTH STREET! 

congratulations are in order for the centers Clemente, Taft, Jamaica 
and Forsyth Street, which each held year-end activities last June honoring 
students who received their diplomas. Also honored at Clemente were stu- 
dents promoted to higher level classes. Moreover, certificates were given 
to students who had achieved exemplary records in attendance, academics and 
punctuality. ^ ^ i 

The effort in planning the enormous number of details these events entail 
is of the kind that is way beyond the call of duty. We ere very proud there- 
fore of the persona on our staff who stand honored by such ^^^ozt. Besides 
the important impact they have on students, events such as these benefit all 
our program in the contanct they make with the larger community. We hope 
these successes will encourage other centers to try similar activities this 
year, (see A YEAR FOR CELEBRITIES ) 



WELCOME BAC K 

We hope everybody's summer was restful (or lucrative!) . This year 
will prove to be as exciting as I think it is going to be if we can do even 
half of the projects describes in this bulletin. Please read it carefully, 
look forward to seeing you at the fall orientation sessions. A schedule of 
meetings should be enclosed with this Bulletin But, if ifs not there, c, 
me to find out your meeting time. Welcome back I ^J^^ 
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SPANISH CURRICULUM PROJECTS COMPLETED: FIRST STAGE SNDS 



With the duplication of the General Education level Cuadernos de 
Acitvidades last July, the first stage of curriculum development under 
the current proposal is finished. Vou remember chat our plan called for 
writing syllabii of topics and suggesting materials to go along with them. 
The so-called first stage began with teacher committees choosing various- 
ly difficult reading, social studies and science topics (and materials) that 
eventually became four levels: N.L.A., General Education, Pro-H.S.E. and il.S.K. 
Exam Practice. The. topics were then matched with materials that would /noot 
different needs; 1) for more reading skill development, 2) for new social 
studies and science sources and 3) for activities that could aid learning. The 
results were the current CHECK-OFF SHEETS, the eight folletos (de informacion 
and lecturas) and the four cuadernos . 

The Cuadernos wf»re put to press last year thanks to the hard work of 
writers Ada Garces, BillPope and Mike Hill (not to Mention the diligence 
and patience of Josianne Sosa, Orlando Pantoja anu Beligica Cruz-Calder in 
getting the material typed and duplicated.) 

(Cuadernos contain innovations) 

The writers are justly proud of the Cuadernos, especially their special 
features: 

1) An "Activity Check-list" for each concept on the Check-offs to 
guide students and teacher through the sequence of Information 
Lesson, questions, Reading Lesson, questions, addtional teacher- 
made material and English Language Experience. 

2) The inclusion of some E.L.E, and M.E.L.E.'s within lessons them- 
selves. A provision for additonal English language follow-up 

by the teacher in all lessons is written into the sequence of. 
the Activity Checklist. 

3) Extensive exposure to all types of graphic representation, even 

at the General Ed. level. This is in line with the demands of the 
new version of the G.E.D. 

(Second Stage Begins) 
A second stage of curriculum development is now underway. The projects 
for this stage include: 

1) revision of the N.L.A. Check-off Sheet so as to come up with two 
parts, one part more explicitly for non-readers and a second part 
to serve a smoother transition into General Ed. (Such a revision, 
containing suggested material and methods, will help us better 
teach students enrolled under the new v\BE funding.) 

2) Criteria-referenced tests to judge readiness for promotion from 
one level to the next. 

3) additional program-wide E.L.E.'s in the manner of those on the Solar 
System, The Cell and Geography done two years ago. 

For the future, we anticipate that a third stage will see the preparation 
of program-wide grammar, math and vocabulary booklets. 

(Continuing Staff Involvmcnt) 

We look forward to the involvment of teachers, paraprof essionals and 
advisors in writing for these curriculum projects. If you are interested, 
speak to Jerry Long about your ideas for materials in any of the areas 
above, (see more curriculum news on page 4, "Phase material...") 



TEXAN SALUTES ASHS (BILINGUAL PROGRAM! 

Believe it or not we made the papers, in Texas. Last March The Prairi e, 
a local newspaper in central Texas, reported the accomplishments of one 
Mauro Molina, a journalist and student at West Texas State University. Under 
the headline, "Ecuadorian Starts Life Anew in Land of the Free", the 
article provided some of the biographical facts behind Mr. MoliTia's rise to 
the position of president of the International Student Association. "I came 
to America origianlly via New York to start a new life, but I was not in 
good condition. I did not have a degree and I could not speak English. The 
only place for me to work was in a factory.**, the article quotes Mr. Molina 
aa saying. " I met Donald Brown (administrator of the Ma xwell Evening Center 
in ASHS) , who helped me get my high school equivalency diploma . That allowed 
me to enter the New York City Community College." Congratulations to Don and 
his staff. 



page 2 
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T I rtE '/II r:7.\:>'JA-TCr. J^.TA l''7j-j: 



The 'Office ?.duc2tional Zv-2lJ2':icn »CEE' in thz pmcajo wc crij- 

In ASHs. Thi3 annual ^v-aljacion :':T.t;r2iiy G^scri:>:s ail a^pectcs oc our pro- 
gram operations ircljding injcr-Jccior.ai cesicp. , aitos, staffir.g, rL-rriculurr, 
staff trair.ir.g, pre-ce:;:: and ccrr-rost i:orr.pari::Lon-. -.t::. 

-Ithough 0E£ ^11.1 'also ajniTia ri tnp r.err.ograoh lc oac-i wCll'^::ced on the 
evaluation data focnj ( •buocie chci'tc"; tmc v'-'ar, -.ho procran naa alroady 
corn lied r-jch of this data. The- data co-'^ccsd 'ycacn zZ k^d'jca tion" , reacirg 
score be eaKJown, rrrcic^-'.^nc ^tatLi^ for ewry st'jdant a: 'sacr. carter. 
More detailed faces atout tr.e da^d «ili oe distributed tc staff at fail 
meetings. ASH J is zhc. only program :-;r.own to have this kind of extensive' 
data, wni::h enables js to ^;now ouc students* characteristics 0'-tt'?r and 
then to jse this inofrnation to rnak*^ vitp.i dec i:; Ions. v;hf?n you receive 
the data please cake a few .r-orriencs to re«'i«w it and do your own center analysis, 
or compare data an^or.g centers. 

We would like* ia a :^cn6Q, to dedicate tnic; da=a leport to the advi-iors/ 
counselors, teachers, paraprof ^^isionala and adr^in istrators who so diligently 
maintained i-ecord? and completed tni? fo rms foe: thG program. 



NEW YORK STATS PCBLICZi^ES i^'JHS OILlr.'GUAL SUCCESS 

Under the title "ASH5: 3ilin(^l>^l Succes>. Story",, ar. articio appeared 
in tne ::ew York Stat-5 Education Depar'tmsnt * s bui:-53j oilingual education 
nev/sletter. The material for the atoiy, '.vhich was prC'::ared by John Acompore, 
stressed th2 comprsner.sive aervicss o/C the ASHS program. The article 
ended with an open invxtatipn to vi/in tho program in order to jeo its 
successful formula in action: "a manaa»?menc system for accountabilicy ; an in- 
structional design for of fectivsness ; a competent ind -dedicated atanf for 
achievemerit; a f -ii -"^eacning ohilosopny for quality, and jone T'etty good .nar 
ter ials . " 



FIRST " C LIMATE PROFILE" FIT^ ^^ RT COM?:.ETED 

The results of the silirguai program's first "Climate Profile" will be 
available at the fall orientation meetings. We hope you will find chis 
information as irtersstann "'nd useful as we have. The profil-i grapns and 
tables clearly indicate *a rather prjsi':ive over*ail progra;^ ciinate. Zz is 
evident, however / that the general climate factor wnich is most in need of 
improvement is "opport'ani ties for input'. (In line with this feeling, don't 
miss the last paragraph of the rtrticle on curriculum development, page2) 

Sincere thanKs go to all thos,^ who participated by taking the time and 
making the effort to provide this.-^ information for the program to 
collect* analyze and act Jpon. / 



FORSYTH STREET STUDENT WI N^ >ONTSST 

Carlos Acaro, a student v/ith Evelyn Nieves and ietty Gotay at the 
Forsyth Day Center, was last March a v/jf.ner in an n^say contest sponsored by 
the Pan American Sociec:*/, the Mexican Chamber of Com.merce and che Board . 
of Education. Congratulati':»ns co Carlos. 



ANOTHER GIANT FI?ST; CAREER ED. v;OPXSHOPS 

Undr»r John Ramirez* 3 direction, the Caree: Education Workshops, an 
important commitment we made in our oroposal, materialized lan;t year in very 
promising form. 

Career education contains conceptj just as vital as those in math or Engli':h 
or Spanish. For example, the vorkchop .session on Economic Awarcnesa hammered 
on the steps students :^ho;iid follow to protect themselves when buying on credit. 
By dealing v;ith consumer 'education and other such "survival skills", the work- 
shops provide? practica.1 knowledge foi* everybody, from .-students in N.L.A. to 
the college-bound graiidatc. 
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Seven centers conducted workshops last year, Tv/o centsrs «ven found 
ti.-ne and means to follow th*; suggostion from the proposal that the work- 
shops be coordinated witn ESL instruction. With never a complaint that 
the* workshops interferred vith regular classwork, Gloria Reddicks (93rd Strpct) 
and Ada Garces (Roberto ClsnientG} not only sat in on the sessions to ob- 
serve niethods and content, but v^rote follow-up lessons for use in their 
SSL classes (A personal note of thanks for your enthusiasr. and jooperation, 
kda and Gloria 1) 

We hope that tiducacional advisors will resume their wor.<3rioc3 early 
enough to reach aia students. Other centers, even those without Title VII 
funds, are invited to seek our help if they would also like to start career 
guidance . 



TUITION PROGRAM 

Staff is advised that requests for tuition 'payment from the Title VII 
Staff Training and Development Tuition Program to cover fall courses in 
bilingual education must be made immediately to John Acompoce. It will 
also be necessary for those interested in winter and summer courses to 
notify John riow to make tentative "reservations" for funds. By knowing our 
needs in advance, we avoid ending up with a surplus or a deficit in this 
budget line. 



TAFT MAS ACTI^/E STUDENT COLJNCIL 

The Taft Center's active student group. The Bilingual Student Union, 
sponsored a fund raising Queen Contest. The proceeds helped cover the 
costs of the center's graduation and prom. (The Forsyth Street Center 
also has an active student council, and together with Taft, cancels out 
any excuses by other centers, day or evening, for not keepinq their student 
councils active. Let'^ get going you all.) 



STAFFING FOR THIS YEAR 

As you might expect, plans for this year's staffing are still not com- 
plete. Some evening positions for counselors* teachers and paraprofessionals 
remain unfilled. The qualifications set forth in the guidelines of Title XIII 
will partly control our choice of new workers. Please notify the office of 
any individuals you can recommend for interviews. A call beforehand on your 
part will allow us to describe more details of any particular job's requi rementc . 



A YEAR FOR CELERITIE S 

This past school year saw a record number of celebrities making contact 
with our program- Politicians, diplomats, educators and TV stars were pre- 
sent last spring to greet students and present awards at our several special 
eve r.is. 

At the Forsyth Street Year-End Dinner Party, Sr. Roberto Jaramillo, 
D;. . Monosaldos and S. Victor 3elillo (consuls from Colombia, Ecuador and the 
Dominican Republic respectively) presented achievement awards to deserving 
students. 

Also, Ruben Mouje of El Diario La Prensa and Mr. LaVecne, director of 
rodio station WADO, delivered congratualations to the Forsyth graudates. 

Meanwhile, at the Clemente Graduation , John Johnson of WABC Eyewitness 
Mows agreed to present the keynote address to the students in the class of 
1980. (Unfortunately, illness at home kept Mr- Johnson away from the ceremony 
at the last moment, although he sent words of best wishes along with his regretn.) 

Leading Bronx politicians also graced the program at Clemente; State 
Senator Joseph Caliber, Assemblyman Armando Montano and Councilnian Gilberto 
Valentin 

Not to be outdone by politicians and journalists, important educators 
played their parts during graduations festivities: at Clemente, Nathan Quinones, 
Executive Director of High Schools and Dr. Cory Reider, Vice President of Bank 
Street College; at Forsyth Street, Carlos Oominichi of the radio and television 
offices of the Board of Edcuation. 

PHASE MATERIALS FINISHED AND READY FOR USE AGAIN THIS YEAR 

Thanks to the hard work of Rosendo Abreu, the Check-oft Sheets, Class work 
booklets and 'homework assignments for each of the Phases is finished. The cycle cL 
phases will begin again in September (4 ^his year) and supplementary copies 
of the materials will be available for distribution before each phase begins. 
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2':. Sr^M.Cw'J' VrSISSMAN 
;U;iAN C. WACHJNG70N 



BOAPX O? EDUCATJOK 
AUXILIARY SEP.Vr:5S,fOr. HIGS SCHaSlf 

ROBERTO CL£MENTr CSHTi;: 
43] JACKSON AVENUE 
BRONX, NEW YORK 10455 



TO: 
FROM: 

SUBJECT: Calendar for Fall, 1981 



Center Administrators, bilirjzual teachers, counsel ctz r.':--iiT'-- 



John Ranirez, Co-ordinatcr cf Lilir.cual ?rc::rf.- 



Thursa-- i^e-tanber 2;th Meetinp vith Ai-iscr= -Zcu-ielrr: 

c::lv 

Day: (all language zvczz^l 1-1 '.SC'— 
Cla-Tiente R.escurce Center 

_ Evening: (all languans .rrccps) 

4-5:30d" Cletienue Resource Center 

Septenber 14-Octcber 3 Evening center registration-testing 

etc. (all languages grcup^^ 

0 ato ber 5th . r Evening classes schedu le d to ber , tV: . - 

>Vfrv^p- Fa ll '2onf^rante t-HI >;6:..ccr:eiule.C_l:: 

Chinese, French/Haitian, Graet;, and - 
» Italian staff ^-5:30pz;, Clenentc 
Resource Center. 

N'over.ber Hth .-^v* Teachers and paraprof essicnais 

(Spanish coapcnent) vill be schedulT.; 
to ceet. Clenente Resource* Cenuer • 

, . ' :-ay ctaff; 1-Z:Zj 

Evening staff: ^-5:30 



* Call youi adninistrator to ccnfint* 
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Auniliary Services for High Schools 
BILINGUAL PROGRAM 



TO; CENTER ADMINISTRATORS/ BILINGUAL TEACHERS AND COUNSELORS/ADVISORS 
rnOM: John Acompore, Coordinator of Bilingual Proqrarr. 7/^^.^ 
SUBJECT: Calendar for Septombor-Octobor 1980 ( / 

September 3, Wednesday ••^ify stalff reports to centers 

September 4, Thursday Day counselors/advisors meeting 

(Spanish component) 2:00-3:30 pm 
Clempnte Resource Center 

Evening counselors/advlsoro meetino 
(Spanish component) 4:00-5:30pm 
^ Clemente Resource Center 

Septtimber 8, Monday Day sessions begin 

September 8-30 Evening center registration - testing/etc. 

(all components) counselor/advisors 

September 16r Tuesday Evening center conference for 

administrators, counselors, teachers 
and paraprof essionals (Spanish component) 
4:0Q-5:30pm Clemente RciJcurce Center 

Septe.'nber 17, Wednesday Chinese, French/Haitian, Gteek, Italian 

Conference Cor administrators, coururolor/' 
advisors, teachers and paraprof essionaln 
4:00-5:30 Clemente Resource Contor 

September 18, Thursday Day centers conference for administrators. 

counselors, teachers and paraprof ession^i la 
{Spanish component) 2: 00-3 :30pm CRC 

September 22, Monday Evening center classes begin (tonta^iv 

center administrators will announce 
official opening schedule for each ccntct 

October and November Day and evening conferences at each 

cent:r (all components)- dates to be 
anno meed 



Please refer to appropriate agenda on the reverse side. 

Attendance at conferences is mandatory. If it is impossible for you to attend 
at the scheduled time, please call John Acompore (292-7427) to arrango a mako-up 
meeting. 
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Roberto Clemente Reso' ce 6 Training Center 
431 Jackson Avjpnue- Jronx, N.Y. 



Thursday SEPTEMBER 4s Day Advisors/Counselors (Spanish component) 2:00-3:JOpn» 

anO 

Evening Advisors/Counselors {Spanish component) 4: 00-6 :30pm 

1. Title VII Evaluation 

-highlights from 1979-80 data 

-changes in data collection for 1980-31 

2. LAB Testing 

-review of last year's testing sessions 
-instructions for fall testing 

3. Other administrative counseling matters 

-class/level placement 
-Bulletin items 
-etc. 

4. Career Guidance 
-distribution of materials 
-review of 1979-80 projects 

-choosing .1 scheduling students for 1980-81 workshops 

5. Activities for 1980-81 
-calendar for program-wide events 
-suggested individual centes events 

6. GEO Test Schedule ^^.r^XTix^ 
-review of HSE EXam Prep. Class and the "P.D.Q." concept 
-referral procedures 
-phase schedule and exam dates 

7. Any additional matters 
-regular meeting schedule 
-etc. 



Wednesday SEPTOffiER 17: Chinese, Greeks Haitian and -Italian. componentr- 

center administrators » counselors/advisors, teachers, 
and paraprofessionals (4:00-5 :30pm) 

1. Data summary 1979-80 

2. Program objectives 

3. Data collection forms for 1980-81 

4. LAB Testing 

5. Review of 1979-80 Climate Profile 

6. Curriculum development (materials/ needs for new exam, etc 

7. Staff Training and Development 



Tuesday SEPTEMBER 16: Evening teachers r counselor/advisors, paraprofessionals 

and center administrators (Spanish component) 4:00-5 :30pm 
and 

Thursday SEPTEMBER 18: Day teachers r counselors/advisors, paraprofessionals 

and center administrators (Spanish component) 2 i 00-3 :30pm 



1. Data summary 1979-80 

2. HSE report thus far 

* 3. Review of 1979-80 Climate Profile 

4. Report on Curriculum Projects 

-1979 Phase materials and cuadernos 
-new NLA check-offs (ABE) 
-involvraent of staff on projects this year 
-reactions to materials thus far 
^Iji 5. Career Guidance and Career Education 

-1979-80 workshops 
-curriculum infusion 

6. Staff Training and Development. 

-new plans 

7. Program Objectives 1980-81 



October ^)ovember Center Conferences: Pollow-up discussions on data reports 

HSE Eicam report and Climate Profiloj monitoring implementac 
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Appendix 11 - Career Education Workshop Infonnation Sheets 
Piilingtial Program 
.. Auxiliary Services for High Schools 



John A compere 
Pros^ram Coordinator 



Joha Ramirez 
Ass't Coordinator 



CUESTIO!LVRIO P^JU AQUELLOS QUE COMPLETARON LAS CLASES DE PLANEA^OIENTC DE Ck?RE^AS 



Se le agradecerfa si Usted sacaria 5 minutes para contestar las 
siguieutes preguntas. Contamos con Usted a que nos ayude en mejorar 
estos talleres de trabajo. Mientras mas nos diga stDbre puntos negatives 
que observe, mas nos ayuda. Gracias • 

1. Los estudiantes fueren atra/des a las actividades durante las clases 

de una manera que: ^ 

(a) fueren estimulades prefundamente 

(b) fueren estimulades mederadamente 

(c) preduje pece estimule 

(d) desanlTmo estimule en les estudiantes 

2. Les principies y cenceptes desarellades en estas clases fueren: 

(a) muy bien t>resentades; explicades de una manera que les estudiantes 

supieron exactamente el significade 

(b) bien presentades; explicades en una forma en que les estudiantes 
tuvieren un entendimiente de las ideas presentadas. 

(c) mederadamente presentades 

(d) vagamente T)resentades,dejande a les alumnes con duda 

(e) mal presentades, confuses; deje'^a les alumnes con Ideas erreneas^ 

3. Ye cree que la infermacion especffi:a obtenida en estas clases 

eSf 0 sera: 

(a) muy util ^ 

(b) bastante util . 

(c) util 

(d) de pece beneficie ^. 

(e) de ningun beneficie 

^4. En estas clases me he familiarizade con : 

(a) un gran numere de ideas nuevas y nueves puntos de vista 

(b) un numere substantial de ideas nuevas y puntos de vista 

(c) pecas ideas nuevas y nuevos puntos de vista 

(d) muy pocas ideas nueva3 ideas y nuevos puntos de vista 

(e) nlnguna idea nueva nl nueve punto de vista 



ERIC 
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. La experiencia de haber tornado estas clases ha sido: 

" (a) de-gran provecho para mi 

(b) de provecho substancial , ^ 

(c) de algun provecho para mi 

(d) de poco provecho para mi 

(e) de nixxgun provecho para mi 

. El entendimiento que 'mostro' el instructor sobre los temas presentados 
e inf ormacion relacionada estuvo 

(a) muy bueno; completo 7 amplio 
% (b) bueno; extensivo , 

(c) Jjuenb en su materia; mediocre en canpos relacionados 

(d) Mediocre en su materia; debil en campos relacionados 

(e) dibil; limitado; inadecuado 

La consideracion de el instructor en tratar a los alunmos cono Indivlduo 
fue: 

(a) genuina 7 siticera todo el tiempo 

(b) ccmprensible 7 tespetuosa 

(c) generalmente buena * ✓ 

(d) a veces faltando aprecio; inclinacion de estar a distancia 
e inconsiderado ^ 

(e) irrespetuoso, fr^o, sarcastic© 

}, En su comportamlento con los alumnos, el instructor 

(a) fue completamente imp^arcial todo al tiempo. 

(b) fue usualmente imparcial 7 juicioso. 

(c) fue inconsistente 

(d) inclinaba a ser parcial 

(e) moatro^ favor it ismo 

9. L48 presentaciones de los temas por el instructor fueron presentadas 

(a) con mucho ent^siasmo ademas de conocer la materia a fondo 

(b) a ^eces con entusiasmo pero conociendo la materia a fondo 

(c) con entusiasmo; apat«itemente solo cumdo mostraba conocimiento 

de la materia ^ * 

(d) sin entusiasmo pero conocia la materia a fondo. 

(e) sin entusiasmo 7 sin conocer la materia a fondo. 

lO^ Cree Ud. que hubi^on temas que no se relacionaron con el Planeamiento 
^ de carrera? ^'Cuales? , 



11. De los talleres.que aslstio, ,cuales le intereso me;ios. 



/ 
/ 



Bilingual Program 
Auxiliary Services for ilitih Schools 



.John Acompors * John Ramirez 

I^rop^ram Coordinator Asdt Coordinator 



Hemos notado que Ud. no aiguio asistiendo a los talleres de trabalo sobre 
Planeamiento de Carreras. Estamos inter esados en saber el porque'' dej o'' de asistir. 
Tambien, estamos interesados en sua criTticas y sugerencias para me.iorar estos 
talleres. Le agradecereoos su franqueza y su cooperacion en contestar las 
siguientes preguntas. Mtichas gracias . 



1. j Que^esperaba Ud. al cooienzo de estos talleres? 



2. ^ Se sinti/ desilusionada(o) con algo? 

3. I Evalue las presentaciones y materias de los talleres que asistio^: 

(a) materia debil: presentation debil 



(b) materia debil: presentacion fuerte 

(c) materia fuerte; presentacioa debil 

(d) materia fuerte; presentacion fuerte 



4. ^i?or que''dejo^de asistir a estos talleres? 



5. ^Eligio'^Ud. asistir a estos talleres o fue seleccionadaCo) ? 



6. ^*Cuales son sus criticas de los talleres? 
en general: 

cualquier taller especifico: 



7. j'EncontTo los ejercicios faciles, dificiles, confusos? 



3. A cuales recursos podriamos acudir para ase^urar su presencia e Interes 
continuo en los talleres? - * 



9. ^Cuales son sus sugerencias a cerca de: 



(a) las materias: 

(b) modo de presentacion: 

(c) otras areas: 
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iCual fuii su reacclon al sallr del ulcimo taller que asisclo? 



^Cuales fueron los pensamlentos que decermlnaron que Ud . no re^»resara? 



Otfos comentarlos; 
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Appendix 12 - Educational Advisors' Regul ar Meetings 



DR. SEYMOUR WEiSSMAN 
D/rtcfor 

JULIAN O. WASHINGTON 
Assisioni Oirector 

JERRY MAHRER 

C«fif«r Administrofor 

JOHN ACOMPORE 
Bilingual Coordindfor 



BOARD OF EDUCATION 
AUXILIARY SERVICES FOR HIGH SCHOOLS 

ROBERTO CLEMENTE CENTER 

431 JACKSON AVENUE 
BRONX, NEW YORK 10455 



BILINGUAL PROGRAM 



TO: Day Ed. Advisors, Center Administrators, other interested 
parties 

FROM: John P. Ramirez, Assistant Coordinator 

RE: Ed. Advisor Meeting/College counseling staff training session 

DATE: March 5, 1981 



The next ed. advisors' meeting is scheduled for MONDAY, MARCH 16th, at the 
ROBERTO CLEMENTE CENTER . TIME: 11 :30 a.m. 

Some of the items on the agenda include: 

1. Miscellaneous announcements. 

2. Administrative matters. 

3. Career Guidance. 

4. Title VII Evaluation. 

5. College counseling. 

6. HSE referral procedures, results, and eligibility requirements. 

7. Program plans for the remainder of this school year. 

8. Other (any information an ed. advisor wants to shara with committee) 



Please plan to arrive on time since at the conclusion of our meeting (2:00 p.m.) , 
we have invited Mr. Al Forbes from the Office of Admissions Services at CUNY to 
inform us of the CUNY application processing system as well as an update on any 
developments affecting GED graduates, college bilingual programs, financial aid, 
any new programs, etc. This will be an excellent opportunity to discuss problems 
and get answers to unique financial aid situations/questions which we all have 
encountered in filing CUNY applications for our students. So get your questions 
ready! 

NOTICE : Please note that the Workshop on the new simulated Spanish GED 

exam (see attached flyer) will, follow our scheduled meeting (4:00 - 
5:30 p.m.). Consequently, we urge you to make any necessary 
arrangements in order to attend this most important workshop. 



ERJC 
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Auxiliary Services For High Schools 
B lllAgua X . Pr o gt am 



TO: ALL EDUCATIONAL ADVISORS/COUNSEXORS 

FROM: 'Joha P« Ramirez 

2£: STAFF TRAINIMG SESSIONS 

DATE: Fsbruary 17, 1981 



"WHAT ARElAS OF COUNSELXHG WOULD I LIKE TO LEARN MORE ABOUT" 

Wtt are pXaoalng a series o£ training aeeslons dealing vlch Che 
role of Che counselor chrough Che BEVG Resource Cencer« These sessions 
would InvolTQ ALL ed« advisors (day and evening) for ALL language groups « 

In order Co mak4 chese cralnlng sessions as beneficial Co you as 
possible* ve are requesclng chac you race che foXlo%rlng areas In Che 
rank order of Imporcance Co you In Cerms of lemming acre abouC« (Please 
Include your own llac of arees chac you feel are Imporcanc or more 
Imporcanc cfaan chese llsced.) Rementber, write "1" for che mosc Importanc 
area chac you would like more Cralnlng; "2" for che second mosc Imporcanc 
area chac you would like more cralnlng and so on. 



Career Guidance 
College Counseling 

Career Counseling 

Career ED* workshops 
Time ManagemenC 
Job Flacemenc ^ 
Group counseling 

/ 

Individual Car eer- Planning 



'*Do I know enough Co help my scudencs 
In such areas as decision-making, 
personal values, goal secclng, values 
clarlf Icaclon* ecc«7'* 

"Am I choroughly familiar vlch all che 
bilingual programs in CUNT and che . 
laceac deveXopmcncs* « « financial 
aid forms, ecc«?" 

"WhaC sores of alcernaclves am I 
offering my graduaclng sCudenCs who 
do NOT uenc college'*? 

"Am I 'postponing* chera because I 
don'c know how Co sCarC?" 

"Am I spending my cime on chlngs chac 
have the highesc priority?" 

"Row can I help the students who ^titfed 
Jobs?" 

"Do I know hov to work with a group 
and the dynamics Involved or do I 
feel a little intimidated, and so do 
Individual counseling only?" 

"How do I help a student decide on a 
career goal? Where do I start?" 



Other: 



Other:' ^ 



Please submit your rank order of these areas by Feb* 27, 1981* 
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Appendix 13 
Second Annual Mini-Conference 



BOARD OF EDUCATION 
AUXIUARY SERVICES FOR HIGH SCHOOLS 

KOIERTO CIEMENTE CENTEK 
431 JACKSON AVENUE 
aRONX, NEW YORK 10455 

on. SEYMOUR WeiSSMAN 
JUUAN O. WASHINGTON 
JQUY MAHXH 

CmmAdmmktrwim, • ASHS-BILINGUAL PRQGKAM 

JOHN ACOMfOK 
dUkiguat C»oedinator 

o November 14, 1980 

Daar Scaff , 

t am Happy Co announce chac f^e bilingual program In ASHS 
will hold its first Miul -Conference oi. the year on Monday 
Hovcaber 24, 1980 . 

Bilingual ceachers and advisors /counselors are inviced Co 
atcend che conference, so please mark che dace on your calendar* 
We are cercain chac chis one vill .>e as aiuch of a success as lasc 
year's Mini-Conference on nuinagenienc. 

Pleasa be reminded chac chere are n£ evening classes on November 
24ch. Parcicipancs will be paid a scipend of approximacely $15,00 
groas. 

X look, forward Co seeing you before che Thanksgiving holiday. 



Stacerely yours. 




John Ac amp ore 
Coord Inacor 



(OVER) 



AUXILIASY SEilVICES FOR HIGH SCHOOLS 
3ILXNCUAL PROGRAM 



Minx (^anfer^nct 



RMERXO aEMENTE RESOURCE & TRAIN ING CENTER 
431 JACXSON AVENUE 
BRONX, MEW YORK 



MONDAY NOVEMBER 24. 1980 
3;30-6;15 P.M. 



3:30-4:00 EARLY BIRD SESSION (Resource library/Lunch room) 

~- R«£rejfameac3 — Library brouslng 
— Claaaroom vis Ics 



4:00-4:30 G ENERAL SESSION (Lunch roan 16) 

John Acoopore, Coordlnecor 



(Perclclpencs vlll be grouped by center co attend each 
o£ thm conference ectlTltlee described below) 



4:30-5: 15 



26. 



5:20-^:05 llkEl^O? (Room 16*) 

Title: _ "HAS ANYBODY SEEN JOSE?" A br«lnstoralng session on 

techniques for solving specific probXerae chet. effect 
student recantlon* 

Workshop Leaders: John Rsmfres, Jerry Long, Roscndo Abreu 

ObJectlTe: To define, by center, strategies In the classroom, in che 
couneellng office, and in staff communlcsclou chst will 
laprove retention. 

Deecrlptloii: Staff aeabers froa the sane center will sunnarlze weye that 

both, educational advisors and teachers can respond to specific 
actitudee and behavior :hat warn of the potentlil for "exiting," 
This will be followed by a full group discussion co share ^•epcnsee. 



4:30-5:15-- .g. 
5;20-6:15 llliEHTATIOS (Room 26 ) 

o 

Guest Presencera: Ma. Judy Torrea, Consultant ' 
Mr* ?rank O'Brien, Consultant 
New York City Boerd of Education 
Office of Educational Evaluation 

Thia special preaentacion wUl focua on the bilingual progran^s extenaive 
evsluatioa data ^particularly student test and demographic Information— 
sad how It can be uaed in decision-oaking to ensure effective instruction, 
couneeXlng services and overall program oianagement. 



^g^^(OVER) 



Appendix 14 
Training Sessions 



TO: Center Administrators-, Educational Advisors, and 
other Staff serving i^ a Counseling Capacity 

FROM: John Ramirez, Assistant Coordinator 

RE: Staff Training Sessions 

DATE: April 14, 1981 




We have arranged for a series of training sessions dealing witn 
the role of the educational advisor /counselor in career guidance 
through the Bureau of Educational' and Vocational Guidance Resource 
Center. 

The following is an outline of .the course: 



Sessions 



Topics 



1. Monday April 27, 1981 
Time: 4:00-5:30 

Location: Roberto Clemente Center 



Wednesday May 6, 1981 
Time: 4:00-^5:30 

Location: Roberto Clemente Center 



J 3. Wednesday May 13, 1981 
Time: 4:00-5:30 

Location: Roberto Clemente Center 



Wednesday May 20, 1981 
Time: 4:00-5:30 

Location: Roberto Clemente Center 



How do you conduct a Job 
Search? Strategies and 
Techniques to find a job, 
keep a job, and advance 
on a job. 

Information Resources for 
Career Guidance Programs 

• Print, Non-Print materials 

• Interest Inventories 

• Speakers, Field Trips 

• Labor Market Trends 

Self Awareness in the Career 
Development process 

Strategies and Techniques in 
Self Assessment, Values 
Clarification , Deci^sion 
Making 

Implementing A Career Gui- 
dance Program 



Wednesday June 3, 1981 

Time: 4:00-5:30 

Location :BEVG Resource Center 
362 Schermerhorn St* 
Brooklyn, N.Y. 



Visit to the Resource Center 
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Every educational advisor /counselor in the Bilingual Program 
whether working in a day or evening center should make every effort 
to attend since the themes chosen reflect those areas in which 
educational advisors have expressed a need to become more knowledgeable 

Staff members not working for the Bilingual Program but serving 
in a counseling capacity are welcomed to attend. 

/ 

Since each workshop is an /independerit^^unit , anyone interested 
should not be discouraged if they can't attend any particular 
session(s). Each workshop session will yield its own wealth of in- 
formation (as well as hand-'Out 's) . 

In situations where there is a conflict between these sessions 
and your schedules at evening centers, latenesses on those days will 
not be charged against staff members in the Bilingual Program. We 
request that Center Administrators extend this policy to any of their 
non-Bilingual Program staff members attending these sessions. 

For further questions-,^ I can be reached at 292-7427. 

Please mark your calendar and plan -to attend. 



P.S.: A stipend will be- provided for workshop participants. 



Appendix 15 - Material From Career Conference 



CAREER COHFERENCE FOR BILINGUAL HIOI SCHOOL STUDETTTS AND COUNSELORS • 

May 8, 1981 
Teachers College, Columbia University 

TERTATIVE PROGRAM 

9:00 - 9:13 Welcoming Address: 
NODAC 
BESC 

OBE - NYC Board of Education 

9:15 - 9:^5 The Labor Scene: 1,980-2,000 

V.Y.^tate Labor Dep^brtmen;. 

10:00 - 10: U5 WORKSHOPS 

.Careers vlth International Organizatloc^s, United Nations 
.Careers in Insurance, Equitable Life Insurance 

.Careers In Social Work, Hispanic Women's Center, Charlemange Peralt« 
Center 

.Careers In Finance, R.I. A. Corporation 

.Careers In Canminication, N.T. Telephone Company 

.Careers with Utility Companies, Con Edison 

. Careers in Engineering, EBASCO Corporation 

.Careers in Air Transportation, Federal Aviation Administration 

.Careers in Mi^dieal Service, Harlem Hospital 

.Careers in the Arts, Council of Perfonning Arts 

.Careers in Construction, Carpenters* Council 

.Training and Apprenticeship, N.T. C. Board of Education 

.Job Seeking Techniques, Hxmter College 

ll:fO - ll:k3 .Careers in the Civil Service, N.T. State Department of Civil Service 

.Careers in Insurance, Equitable Life Insurance 

.Careers In Engineering, EBASCO Cdf)oration 

.Careers in Health Services, ASPIRA of Nev York 

.Careers in the Seciretarial Field, The Commonwealth of Puerto Rico 

.Careers In Social Work, Hispanic Women's Center, C. Peralte Center 

.Careers In the Conputer Field, Computer Center, Teachers College 
. Careers in Construction, Cazpenters' Council 

.Careers in Conminication, New Tork Telephone Company 

.Careers in Education, N.T. C. I^lblic Schools 

.Careers in &avel Services, American Association of &avel Agents, Inc 

.Careers in Niirsing and Medecine, Health Dpt., Teachers College 

.Careers in Mechanics, ISA 

11:U5 - 12:U5 LUNCH 

1:00 - l:k3 . Careers in Law, Puerto Rican Bar Association 

.Careers in Law Enforcement, FBI, NTC Police Department 

.Careers in the Media, Latino T7 Broadcasting 

.Careers in Health Services, ASPIRA of New Tork 

.Careers in Medecine and Niirsing, Health Dpt, Teachers College 

.Careers in Banking, Bank of New Tork 

.Careers in Education, NTC I^lblic Schools 

.Careers in the Civil Service, NT State Department of Civil Service 
.Careers in Real Estate, Golden Tower Real Estate 
.Job Seeking Techniquesf Hunter College 

.fining and Apprenticeshipsf TDLLEPS, Board of Education of City of 1 
.Careers in the Computer Field, Computer Center, Teachers College 
2:00 - 2:30 Career Decision Making 

Bureau of Vocational and Career Guidance 
New Tork City Board of Education 



Counselors' Workshops: 

11:00 - 11:U5 



1:00 - 1:U5 



Multl Cultural Awareness 
(Hispanic, Haitian, Italian) 

Career Issues Affecting Bilingual Students 

Ray Serina, NTC Bd of Ed (Career and Vocational Guidance Bureau) 



00- SPONSORS: NODAC and BESC 
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BILINGUAL EDUCATION bLRVICE CENTEP 

V;QRKSKCP S7ALUATI0M FORM 



Please rats the workshoo you attended. Underneath each evaluation 
statement fill in the MAMZ(3) of rhe v/orkshcp you participated in 
and rate each one on a scale of 1 to p which 1 is the lowest score- 



My need for informa-ion in rhis caree: 
area was : - 



riarrie of V/orkshop 

Manie cf V.'orkshcp 
Manie of V/orkshoc 



For meeting my need in this career 
area, I would rate this workshop: 



:iame of Workshop 
:ianie of Workshop 
Name of Workshop 



For preparation, I would rate the 
presenter of this workshop : 

Name of Workshop 

Mame cf Workshop 

Mane of Workshop 



For its usefulness, I would rate the 
inf orinat ion presented in this work-'' 
shop : 

Marte of Workshop 

Name of. Workshop 

Name of V/orkshop 



Because I gained "needed information, 
would rate this workshop: 

Mane of //crkshop . 

M ane o f // o r k s h o p ^ 

Mame of Workshop 



2 
2 

p 



2 
2 



2 
2 
o 



II 
ii 



5 
5 
5 



LOW HIGH 

6. My overall rating for the workshop(s) 

I attended Is: - ■ 

Natme of Workshop - 12 3^5 

Name of Workshop ; 1 ^ 3 4 5- 

Name of Workshop 1 2 3 ^ 5 

7. My overall rating for the whole career 

conference is: •'•v ' • " 

■ 1 2 3 ^ 5 

Name of Workshop 



Name of Workshop ^ 1 ' 2 3;^ 5 

.Name of Workshop • ] 1.2 3 ^' 5 



Comments r 



ERIC 
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' Appefitftx 16 
Conferences 




NEW YC«K CITY ^JQUC SCHOOCS 

OFFICE OF BILINGUAL EDUCATION 

OitKTO* omtrr OUIKTOI 

ClNTlR ^Om DWILOPMI NT 

supvonnvi and iNaTnucnoNAi. sinviccs 

UUtU OlMCTOi AiUSTANf CiNrfROiRfCTON 



In Recognition of Greel< Heritage and Culture Week, March 23-27 
The Office of Bilingual Education is pleased to sponsor the following: 



Greok Heritage and Cuiture Worksh^-^i 



at 

Office of Bilingual Education 
131 Livingston Street (5th F!oor Resource Area) 
Brooklyn, New York 1 1201 

on 

WednesdaVt March 11. 1981 
9:00 a.m. • 4:00 §,m, 

9: DC — 9:15 Registration 

9:1 5 — 9:20 Opening Remarks 

9:20 — 10:00 **The Significance of Greek Independance Day — Marcii 25tti'' 

Armaitr Demosthenee Kontoe. Doctoral Candidate ^ University of Cincinnati 

10:00 — 10:20 Coffee Break and Greek Pastries 

1 0:20 — 1 1 :20 * 'Suggested Classroom Activities and Materials Which Can Be Used to Celebrate 
Greek Heritage and Culture Week" 

Pami PrwtttMtion: Dr. John Splrldakia, MODERATOR, Assistant Professor of Educa- 
tion. St. John's University — Mr. Chhetoe Papatheodorou. Adjunct Protessor Bi- 
lingual Education. St. John's University — Ma. Fotlnl Galtanle. Bilingual Graduate 
Fellow. St. John's University * Me. Vivian Caraasaa. School Librarian 

1 1 :20 — 12:00 Addressing the Needs of the Newly Arrived Greek-Speaking Students in New 
Yori« City" 

ffr«M«f«r John Slolaa. Curriculum Coordinator. Center for Curriculum Develop- 
ment. Office of Bilingual Education 

1 2:00 — 1 :00 Lunch (Attendees are responsible for their own lunch) 

1 00 1:15 Slide Presentation 

1 : 1 5 — 2:15 *'Greek Bilingual Education Programs in New York aty" 

FiMi ^Mittatton: Ma. jElena Stephanie- Narllo. MODERATOR, Program Specialist. 
Center for Program Planning and DevQlopment. Office of Bilingual Education Mr. 
Eriok Irizarry. Supervisor of Bilingual Programs. CSD 3~ Mr. Jamea Oounia. Lau 
Program Assistant. CSD 30 Mo. Aureo Rodriguez, Director. Center for Cur- 
hculum Development. Office of Bilingual Education ~ Ms. 0<*nrude Berne. Project 
Director. Fort Hamilton High School — Mr. John Acorn psra. Project Director, Bi- 
lingual Program in Auxiliary Sarvlces for the High Schools 

2:15 3:15 ^'Changes In Greek Languase Policy: Implications for Greek Bilingual Education 
Programs'* 

P9K9i ppMflfttaflMu Dr. Vivian Anemoyanle. MODERATOR. Director of Bilingual Pro- 
grams. CSD 30 ~ Ma. Cathy Evsngelou. Resource Teachers. PS 85. CSD 30 ~ 
Mo. Angellkl Lazaridee, Resource Teacher, JHS 10 & 141, CSD 30 ^ Dr. 
Antlgoni Qiannakoo, Resource Teacher, PS 122. CSO 20 

3: 1 5 — 4:00 Greek Wine, Cheese and IMusIc 

The Academy of Greek Theater and Arts will teach participants Greek dancing 



TO REGISTER FOR THE WORKSHOPS PLEASE CALL: 
Vlr. Roberto Fuentes at 596-8944 or Mr. Steve Papadopoulos at 852-2422 
(Pieas9 specl^ vhtch worHsnops you plan to anend) 



vo*^**^^ NEW YORK CITY PUBLIC SCHOOLS 



0 



r-^ '—J OFFICE OF BILINGUAL EDUCATION 

L— J AWILDA ORTA ANQELO QiMONDO 

I J ( DIRECTOR DEPUTY DIRECTOR 

CENTER FOR STAFF DEVELOPMENT 



^^4L EOO^^ SUPPORTIVE AND INSTRUCTIONAL SERVICES 



ANGELA R. BAZLEY 

CENTER DIRECTOR 



February 19, 1981 



Mr. John Acompore* 

Pro j ec t Director 

Bilingual Programin 

Auxiliary Services for 

the High Schoo Is 

431 Jackson Avenue, Room 2k 

Bronx, NY 10^55 

Dear Mr. Acompore: 

I would like to thank you for accepting our Invitation 
to participate In the Greek Heritage and Culture Workshops 
on March 11, being sponsored by the Office of Bilingual 
Educa t i on . 

We are looking forward to your presentation on the 
topic ''Greek Bilingual Education Programs in New York City". 
You will be part of a panel presentation which will Include 
five other speakers.. 

The panel presentation will be scheduled from 1:15 to 
2:15 p.m. at the Office of Bilingual Education, 131 
Livingston Street (5th floor Resource Area), Brooklyn, NY. 
Each panel presenter will be given approximately seven to 
ten minutes to present with time a' lowed at the end of the 
session for questions and answers.. An outline of the 
complete workshop program is enclosed. 

If you need any materials duplicated or audio-visual 
equipment for your presentation, please contact me' by 
March 2 . 



ir 
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Thank you again for your cooperation, and if you shou 
have any questions please do not hesitate to call me at 
596-8944. 



Yours t r al y , 




Roberto Fuen tes 
Assistant Center Di rector 



APPROVED: 




Awi^l da Or ta , D i rector 
Office of Bilingual Education 



ms 



A t tachmen t 



cc: Angelo Gimondo 

Angel a Rosario-Bazl ey 
Steve Papadopoulos 




NEW YORK CITY PUBLJC SCHOOLS 

OFFICE OF BILINGUAL EDUCATION 



AWILOA ORTA 



ANGSLO CSIMONOO 



CSNTSH FOR STAFF DcVSLOPMcNT 
SUPPORTIVE AND INSTRUCTIONAL SERVICES 



ANGELA R. SA2LHY 



March 19, 1981 

Mr. John Acorn pore' 
Project Director 
Bilingual P rog ram in 
Auxiliary Services for 
the High Schoo 1 s 
^31 Jackson Avenue, Room 2k 
Bronx, NY 10^55 

Dear Mr. Ac om pore: 

On behalf of the Office of Bilingual Education, we would like 
to thank you foryour participation as a presenter in the Greek 
Heritage and Culture Workshops conducted on March 11, 1931. 

We are confident that the information and materials provided 
w ill assist educators in addressing the needs of students in Greek 
Bilingual Education Programs, as well as promoting the richness of 
Greek Heritage and Culture. 



Thank you again for your cooperation and assistance in making 
the workshop program a great success. 

Yours truly. 



Roberto Fuentes 

Workshop Pr o q ram Coordinator 




Steve Papadopoulos 

Co-Workshop Program Coordinator 



APPROVED 



ms 



Aw i 1 da 0 r ta , Director 

Office of B'i lingual Education 



cc : Ange 1 0 G i mondo 

Angela Rosario-Bazley 
Paula Rivera 
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• NFiV YORK STAT2 AjSSOCIaTION 
FOR aiLiNGXJAL SDUCKTIOM 



Mew York Slate Association 
for Bilingual Education 

P.O. Box 1033 • Brooklyn, N.Y. 11201 



Dear Colleagues: 

Included in this package you, will find the following information to participate in the Fourth 
Annual \ew York State Association for Bilingual Education Conference on February 27 - — March 
I. at the Concord Hotel, Kiamesha Lake, New York: 

• Conference Pre- Registration Form 

• N,Y.S.A.B.E. Membership Form 

• Hotel Registration Form 

• Hotel Brochure and Directions 

So deposit is necessary to make your hotel reservation. However, the deadline for reservations is 
fanuary 12, 1981. 

The cost of the hotel is comprehensive and includes the following: 

• Three meals a day 

• Cocktail party 

• Banquet 

Purchase Orders for conference payment wili.be accepted from conference pre- registrants only. 
Tax exemption forms will be available at the hotel. 

Let me urge you to reserve your room and to pre-register for the conference by January 12 to 
facilitate the registration process. 

Please read the forms carefully. If further clarification is needed^ please do not hesitate to 
contact: 

Lilliam Malave — Conference Chairperson 
(716) 636-2451 

. A urea Rodriguez — Conference Chairperson 
(212) 596-4917 

Ceferino Narvdez-Ortiz — Registration Chairperson 
(516) 294-8700 ext. 7435 

Your participation will make this conference a success and will promote the future of Bilingual 
Education. 



Cordially^ 
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■ . ./'.prssants the •:^ V. / ^ ■ ■; ^ " ^ 

• • SIXTH' ANNUAL CONFEfiENCE-' ' 

• -; ' • Saturday; March 2 3/: -19.31 . * ■■ •/ 
: ; -.■ • ; 8:30 a.m. "— 4:30 p-m; •• • j', 
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- _i J. J^^Y^C>TE SPEAKER 

ROBERT 01 PIETRO ; 
Choirnnaa (^'monce Languages and Literature 
' ■ ; University of Deiawdre 



; OTHER SPEAKERS 

■ V . • • LpUIS COSTELLO" • ' ' 

• • . Professor of UnguistJcs, New York" University .; ; / 

, • ■ hermaKi'halleri ^ .- 

Professor of It.allan, City University of New York.: • r' 

'. • . JOSEPH ARLEO, Author . • ■ . - ••. • . ' 

HELEN BARCLIMl, Author •; . ' , ' - :- ' '. ' ' 
• • • : ^ ■■JOSEPKpA?AL£0;Author^^,.X^^^^^ 

V' . - /AWtLbAORTA'. v^-- ' •^^-'--^v:.; 

Director, Office of feiltngual Education, New Vbrk City/ Public ^Schodis.' 

'• • ; . • ; .' CARMEN PERE2 ''V.': ;,/^;•.r^/;v</•• ^'■7^^ 
Chief , Bureau of Biiingual Educatjoh. State-Education De^ 

• • ■'•>Jancy^f^ankfort\^- C/''' v!:v- •.: 

President.-.New^-York State English to Speakers .of bther -Lahcu^^es' 
. * • •*. V • - Sc BWinauai Educators Assadisnnnk '.r r-. • . 
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